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The Higher Education Academy: SNAS Strand 3 Project

Linking Teaching and Disciplinary Research: 

Case Studies of Effective Practice in the Disciplines 

	


	


1. Title of case study: (such that it conveys to others the central aspects)
2. Contact details 




3.  Classification Category:  (Please choose one or more of the classifications above which best reflects your example – e.g. develop student appreciation)

4. Context:


Course/unit/module title:

Course title:

Level:

5.  What does the teacher do? (e.g. content, teaching and learning methods, assessment etc).  Please ensure this section is written such that staff elsewhere can take the central elements from your practice.  Write it like a ‘good’ cook book!).  There is no word limit to this section.  But for entry to the prize draw this section needs to be a minimum of 500 words.
6. Hot tips and things to look out for: (What is the key advice you would give someone who has decided to adapt this method?)
7. Does it work? (Student, employer, peer review/response/reaction?  What does evaluation and /or research reveal as to its impact?)
8. What problems/issues have arisen?
9. Details of support material/course work/assessment methods (perhaps attach as a separate file any details that you think would help others; e.g. the detailed instructions you give students) 
10. Relevant references (to published articles / web sites by you or others that describe this method) 
Appendix 1: Selected brief examples of teaching and disciplinary research links

Asking questions in plant biology at Australian National University

A practical exercise designed for a Level 2 course involves students: making observations in a botanical garden; coming up with 10 questions each (e.g. why do eucalypt leaves dangle?); sharing one of these questions with a group of other students; coming up as a group with hypotheses based on the question (e.g. Eucalypt trees in arid environments have leaves that dangle at steeper angles than those in wet environments); thinking of ways of testing the hypothesis(es); and writing up individually their 10 questions and one hypothesis as a 750 word mini-proposal for a research project.

Source: http://www.anu.edu.au/CEDAM/ilearn/inquiry/posing_questions.pdf 

Geography students at University College London interview staff about their research

All year one students to do an assignment in term one, in which students interview a member of staff about their research. 


Each first year tutorial group is allocated a member of staff who is not their tutor.


Tutorial groups are given by that member of staff three pieces of writing which are representative of their work, their CV and arrange a date for the interview.


Before the interview students read these materials and develop an interview schedule.


On the basis of their reading and the interview, each student individually writes a 1,500 word report on a) the objectives of the interviewee's research; b) how that research relates to their earlier studies c) how the interviewee's research relates to his or her teaching, other interests and geography as a whole (emphasis added). 

Source: Dwyer (2001)

History students in British Columbia contribute research findings to a Web site

In 2002, John Lutz implemented History 481: Micro History and the Internet, a learner-centred and research-oriented course in which the main activity was primary archival research on various aspects of life in Victoria, British Columbia from 1843 to 1900.  Students worked in small groups to conduct the research and eventually to publish their findings on the website called “Victoria’s Victoria”.  John reports that "The feedback I get often says, that if they remember only one course from university, this (course) will be it ... some alumni contact me to say that the web skills have landed them a job.”  John notes that the grades in Micro History 481 were approximately 8% higher that the grades that these same students received in other senior history courses that they take from him.  

Sources: http://web.uvic.ca/terc/newletter/documents/sept_03_newsletter.pdf http://web.uvic.ca/vv/  

Introducing enquiry-based teaching methods in literary studies
The traditional form of Literary Studies teaching in HE is tutor-centred. In this case study a group of second year students studying Eighteenth Century Literature are introduced to enquiry-based learning in the first week of the first semester.  For example, in week 1 the students were given a poem by Samuel Johnson, ‘On the death of Dr Robert Levet’.  The poem was issued to students without annotations or supporting detailed biographical information. Each sub-group were asked to address two questions: ‘What kind of language does the poem use?’ and ‘What belief system, if any, does the poem imply?’.  Most groups responded to this task actively by exploring and considering the possibilities from a range of perspectives, establishing and pooling any existing knowledge base and assessing its applicability to the task in hand.   By emphasising the need to seek other sources to contextualise their answers the facilitator began to establish the research element crucial to moving from ‘problem solving’ to something more active.

Source: Hutchings, W. and O’Rourke, K. (2003) 
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