


Workshop Activity |: The Framework for Higher Education
Qualifications in England, Wales and Northemn Ireland - January 200 |

Introduction

This section considers the ways in which learing outcomes are used to describe knowledge, understanding and skills (for
employment). If the participants in the workshop are new — either to HE or to the institution they are now in — it would be a
good idea to introduce this section with an explanation of the process of course / module validation followed in the specific
institution in which they are working.

It is also necessary to clarify how an overall institutional commitment to quality assurance is then realised in specific courses
(relating to level and subject). If there are participants from different faculties then it might be useful to note if there are any
differences between their QA practices.

Pre-workshop reading

NOTE: Please advise workshop participants that a second edition of the document used in this activity was published in
August 2008. The new edition explains, in detail, the rationale behind the FHEQ and includes information on how the UK
Framework relates to cycles within the European Framework. However, the qualification descriptors - what this activity is
concerned with - are unchanged beyond being retitled from C,,H,M,D to 4,5,6,7,8. Direct participants to the new edition as
further reading, but it is advisable to use the 2001 article for the workshop activity, as it presents the relevant information in a

more user-friendly and concise way.

Read the following article published by the Quality Assurance Agency: The Framework for Higher Education Qualifications in

England. Wales and Northern Ireland - January 200 |

Reflect on how it relates to ONE course that you are involved with.

|. First, read the ‘Executive Summary’ to survey the framework in general. As you read the summary, note how the five levels

it uses describe a rising scale of knowledge/understanding; and similarly a rising scale of employability qualities.

2. Second, skim read ‘Part I: The framework’. Note that it explains that each descriptor is in two parts: the first part describes
demonstrable outcomes and is of interest to course designers; the second part describes abilities and is of interest to

employers.

3. Third, skim read ‘Part 2: Specific guidelines’. As you read think about one course or programme that you are involved with

and what the intended outcomes of that course are.

4. Fourthly, skim ‘Annex | Quadlification descriptors’. Select one level (C, |, H, M, D - or as they are now known 4,5,6,7,8)

appropriate to one specific course or programme that you are involved with in order to complete the Portfolio Activity.

Method

| Participants should prepare for the workshop by:

i) Doing the pre-workshop reading which involves skim-reading The Framework for Higher Education Qualifications in

England, Wales and Northem Ireland - January 2001.
ii) Making a draft of their Portfolio Activity (see Portfolio Activity |) which will form a basis for discussion in the workshop itself.

Trainers should also have already completed the exercise themselves to be able to demonstrate the intended outcomes.

This could form the basis of a short presentation.

2. Get the participants to share their draft versions, and to discuss ideas which arise. As one of the objects of this course is
to increase staff mindfulness of differences between cultures of learning it may be illuminating to mix participants from
different parts of the institution, or staff working on courses of different levels. After small groups have exchanged their

drafts, a selection (different faculty / level) should be reported to the whole group.
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Notes on the Portfolio Activity

Review the requirements of the Activity and ask the participants to reflect on the workshop discussions in order to amend

their initial drafts to produce a final version.

Unit two: Portfolio Activity |

Designing and planning leaming activities and programmes of study

The Framework for Higher Education Qualifications in England, Wales and Northern
Ireland — January 2001

(This activity may be printed out and added to your Portfolio)
Referring to the ‘Qualification descriptors’, give at least one example from your chosen course for each aspect of that

descriptor. For example at level (H) there are five outcomes to be achieved (i — v) and three abilities (a — ¢), so try to think of

one specific example of how your course matches that aspect of the descriptor.

Outcomes/abilities Example from my course
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Workshop Activity 2: Subject Benchmark statements and
Epistemologically Appropriate Practice

Introduction

‘Subject benchmark statements set out expectations about standards of degrees in a range of subject areas. They describe
what gives a discipline its coherence and identity, and define what can be expected of a graduate in terms of the abilities and

skills needed to develop understanding or competence in the subject.” (QAA Subject Benchmarks)
This activity will explore the academic behaviours that might be expected of students which are implicit in a subject

benchmark statement related to your subject area. Some of these may be unfamiliar to intemational students.

Pre-workshop reading

* In preparation for this activity, participants should read the following:

An explanation and examples of benchmarking statements at www.gaa.ac.uk/academicinfrastructure/benchmark/defaultasp

» Case study EAP: Not just English for Academic Purposes but also Epistemologically Appropriate Practice (Burnapp 2007)

Participants should select one or two examples of benchmarking statements which are related to an area of their own activity

to bring to the workshop.

Method

|. Start with a discussion on the pre-activity reading. Some participants might see the distinction made in the case study
between ‘standards’ and ‘epistemology’ — i.e. a distinction between on the one hand assuring quality, and on the other
specifying methods of learning and knowledge creation — as being contentious, or difficult, or simply wrong. The first
step should therefore be a discussion of these concepts, and discussion of the validity of the claim that students from
other cultures of learning may have ‘a genuine confusion about the value, purpose, and forms of the expected, accepted, and

respected behaviours in this setting’.

2. For this activity participants will examine one subject benchmark statement prepared by the Quality Assurance
Agency, then reflect on implications of this for students from other cultures of learming. The introduction to the subject

benchmarks states:

‘Subject benchmark statements set out expectations about standards of degrees in a range of subject areas.
They describe what gives a discipline its coherence and identity, and define what can be expected of a

graduate in terms of the techniques and skills needed to develop understanding in the subject”

There are currently 54 (H) level statements, 8 (M) level statements, 18 NHS/Department of Health statements, 7 Scottish

statements, and a Foundation Degree qualification benchmark (Autumn 2008).

Participants should have pre-selected one or more benchmarking statements to use in the workshop. Using knowledge
acquired from reading Burnapp's case study, get them to reflect upon and discuss in pairs the implications of the statement for

students from other cultures of learning.

Participants should present their discussion findings to the group.

Notes on the Portfolio Activity

Explain the requirements of the Portfolio Activity. As the outcome of this task is institutional (rather than personal) it would

be suitable to use group work here, in which case after the discussion (perhaps also after some investigation within the

institution) and reflection, each group could then make a presentation of their conclusions. The group brief would then be to:
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www.qaa.ac.uk/academicinfrastructure/benchmark/default.asp
http://www.heacademy.ac.uk/resources/detail/id634_EAP_Not_just_English_for_Academic_Purposes_but_also_Epistemologically_Appropriate_Practice

* Read one benchmark statement.
* Note any descriptions of required behaviours which you think may be specific to this culture of learning.
e Write a summary of what these specific behaviours are.

* Make suggestions of how these behaviours can be explored with students.

* Describe which other stakeholders within your institution would need to be involved with such actions.

Unit two: Portfolio Activity 2

Designing and planning learming activities and programmes of study
Subject Benchmark Statements and Epistemologically Appropriate Practice
(This activity may be printed out and added to your Portfolio)

Go to the QAA Benchmark page:

www.qgaa.ac.uk/academicinfrastructure/benchmark/default.asp

Select a benchmark statement which is related to an area of your own activity and read through it noting any descriptions of
required behaviours which you think may be specific to this culture of learning, and which hence may be unfamiliar and so

require overt exploration — ‘unpicking’ — with students from other cultures of learning.

Then write a summary using the headings below of what these specific behaviours are, make suggestions of how these
behaviours can be explored with students, and also describe which other stakeholders within your institution would need to

be involved with such actions.

Specific behaviours

Methods to explore them

Involvement of other stakeholders
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Workshop Activity 3: Preparing programme specifications

Introduction
In preparation for this activity, participants should read the ‘Guidelines for Preparing Programme Specifications’ at

www.qaa.ac.uk/academicinfrastructure/programSpec/guidelines06.pdf

Emphasise that the focus of this activity relates to methods of teaching, and that methods of assessment will be addressed

later in the course.

Method

|. This activity is suitable for group brain-storming, and the more varied the group (by level, faculty, experience) the greater

the range of teaching methods they will supply. Give each group the following instructions:

For each of the methods which are used in courses you are familiar with (and any other methods your courses use but which
are not included in the list), make notes concerning the demands that these place on students, and whether any of these

methods may require specific explanation or support for some international students.

Teaching method Demands and support

Lectures

Seminars

Directed study of textbooks

Directed study of journal articles

Project work

Group learning activities

Laboratory activity

Workshop activity

Field-based activity

Workplace placement

It is possible that discussion of specific support needed for any group of students could become heated, as any suggestion of
change can often be seen as a threat to standards. It may be necessary throughout the course to repeat that any proposed
amendments (to materials, methods, inductions and so on) should be seen as assuring the maintenance of standards rather

than seeking to lower them. Certain guidelines may keep the discussion fruitful, such as:
» Clarify whether any specific point being discussed relates to standards or to epistemology (method of learning).

* Note that one of the aims of internationalisation is to benefit all students and to enrich the learning environment by

inviting students with other perspectives.
» Discuss whether any other groups of students receive (or could justifiably demand) similar support.

» Clarify if the learning and teaching methods make implicit demands over and above those related to the intended learning

outcomes (e.g. assuming but not stating a level of cultural competence).

Notes on the Portfolio Activity

Following the discussion the Portfolio Activity should be completed individually.
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www.qaa.ac.uk/academicinfrastructure/programSpec/guidelines06.pdf

Unit two: Portfolio Activity 3

Designing and planning learning activities and programmes of study
Preparing programnme specifications

(This activity may be printed out and added to your Portfolio)

Read the QAA Guidelines for preparing programme specifications:

www.qgaa.ac.uk/academicinfrastructure/programSpec/suidelines06.pdf

Read again section 4 of Annex |: ‘How do we expect our students to achieve and demonstrate the intended outcomes?'

This section of the document discusses methods of both delivery and assessment, but for this activity you should consider
only methods of delivery. Section 4 describes how different teaching methods are better for different types of learing, and
the methods it refers to are listed in the chart below. For each of the methods which are used in courses you are familiar
with (and any other methods your courses use but which are not included in the list), make notes concerning the demands
that these place on students, and whether any of these methods may require specific explanation or support for some

international students.

Teaching method Demands and support

Lectures

Seminars

Directed study of textbooks

Directed study of journal articles

Project work

Group learning activities

Laboratory activity

Workshop activity

Field-based activity

Workplace placement
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Workshop Activity 4: Synthesising Activity

The Synthesising Activity for this section is a presentation based on the activities undertaken during the workshop. These
individual presentations can be linked to individual activities (a specific level and a specific subject) in the ‘Core knowledge'
described in the UK Professional Standards Framework for Teaching and Supporting Leaming in Higher Education. The

presentations should include:

* A summary of the learning outcomes on a specific course
* The expected student behaviours

* The most frequent methods of course delivery

* The steps possible to enable international students to participate fully in this programme of studies

* The support needed from other stakeholders to enable intemational students to participate fully in this programme of studies.

Unit two: Synthesising Activity
(You may print this out and add it to your Portfolio)

The ‘Core knowledge’ described in the UK Professional Standards Framework for Teaching and Supporting Leaming in Higher

Education includes:

‘Knowledge and understanding of:

|. The subject material

2.. Appropriate methods for teaching and leaming in the subject area and at the level of the academic programme.’

Can you combine the outcomes of the three activities in this unit to write first a summary of the student learning outcomes,
the expected student behaviours, and the most frequent methods of course delivery for your subject area at the level you
are teaching? Can you then reflect on the steps you might take, and the support you might need from other stakeholders, to

enable international students to participate fully in this programme of studies?

Learning outcomes

Expected behaviours

Methods of delivery

Support needed for intermational students
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