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Abstracts

Day 1 - Learning and teaching languages of the wider world: practitioner perspectives

Plenaries

Richard Clément (University of Ottawa)

Social diversity and cohesion: language effects in a plurilingual society

Acquiring another language as a child or an adult has been the object of much theoretical and empirical attention. Issues of aptitude, motivation and competence of the learner as well as their pedagogical counterpart have been central to the ongoing discourse on this matter. Yet, this treatment of the problem sometimes looses sight of the fundamental goal which links language acquisition to societal cohesion. Based mostly on research conducted in Canada, this presentation reviews the findings related to language learning outcomes, such as identity, wellbeing and prejudicial language. The importance of context is highlighted and aspects of institutional language planning are discussed.
Jim Anderson (Goldsmiths College, University of London)

Building confidence: pedagogies for plurilingualism and intercultural understanding
The realisation of plurilingualism requires a more open and inclusive approach to language teaching and, in particular one which recognises the needs of bilingual learners. This talk will explore these needs and how they can best be met in the light of developments in theories of second language learning and teaching, but also taking into account official frameworks. By moving away from a narrow, functional model of language study to a more holistic approach emphasising humanistic and intercultural perspectives, there is the possibility of developing flexible second language pedagogies appropriate for a wide range of learners. However, changing the current situation has important implications for teacher professional development and these will also be considered. 

Parallel sessions

Sarah Cartwright (CILT)

Bi-lingual and bright, a positive take on the EAL label
Our Languages is an exciting, innovative project now funded by the DCSF for a second year until April 2009. It aims to support the teaching and learning of community languages through the creation of partnerships between mainstream and supplementary or complementary schools. The consortium is led by CILT, the National Centre for Languages and comprises NRC (the National Resource Centre for Supplementary education), SSAT (the Specialist Schools and Academies Trust) and SDSA (Leicester-based Schools Development and Support agency).

Phase 1 saw the development of 4 partnerships based in Manchester, Birmingham, London and Leicester, the setting up of a database of schools in both sectors teaching Community languages, a toolkit on collaboration, over 40 new case studies, and the creation of the project website for launch in June 2008. There was a strong emphasis on encouraging cluster schools to pursue accreditation of their pupils' language skills.

In Phase 2 the number of schools directly involved in the project will increase from 9 to 90 across England with rural contexts included. The Toolkit will be published as a folder and family learning is a new theme in the partnerships.
In this conference we want to place this project in the context of government priorities, notably community cohesion, by sharing with participants some of the innovative footage shot for the website which focuses on how bilingual pupils define their identity and the links between teaching language and culture.
Mourad Diouri (University of Edinburgh)
Moving beyond ‘chalk and talk’: blended e-Arabic learning and teaching

In September 2007, CASAW (Centre for Advanced Study of the Arab World) launched its e-learning agenda to facilitate its aim of modernising the teaching of intensive Arabic in HE.
Using technology-enhanced learning strategies and innovative Web 2.0 language learning tools, students were given access to a unique blended teaching programme – comprising intensive face-to-face tuition with a multiple-learning style and user-friendly programme throughout their studies.

This initiative created a new teaching post (e-learning lecturer in Arabic) - one of the first of its kind in UK HE. The e-learning lecturer plays an active role in leading, designing and delivering online materials (e-tivities, e-tests, e-resources etc.) to support language learning inside (during e-seminars) and outside the classroom (via the Internet).

Students are also given access to a growing database of multimedia resources and other e-learning tools and technologies that maximise and reinforce their ability to master Arabic from ab initio up to advanced level.

Students are also able to engage and learn collaboratively via an interactive SMART board with wireless Internet connection, making the learning of Arabic more stimulating and enjoyable. Using these tools creatively, the e-learning instructor and students have instant access to up-to-the-minute information and a wealth of multimedia learning resources.

This paper explores the possibilities and potential impact of the e-learning tools for maximising and enhancing the learning and teaching of languages in HE, especially Arabic. It will also address how e-learning tools are used, how students experience and use the technologies, and how implementation is blended with course design. The interim outcomes and the students’ positive learning experience will be highlighted.
With effective pedagogical approaches in mind, the e-learning initiatives to be presented include:

· V-Arabic: a searchable database of virtual language realia (i.e. real-life iterms which reflect the target language and culture) which promotes context-based online learning.

· M-Arabic: an initiative aimed at promoting mobile learning among students using home-grown and third-party thematic podcasts.

· D-Arabic: an initiative to enhance vocabulary memorisation and recall using audio flashcards.

· Mm-Arabic: an initiative which supports vocabulary memorisation using computerised mindmaps.

Jo Eastlake & Yousef Omar (SOAS)
Developing teachers in ‘Languages of the Wider World’: some lessons from the SOAS teaching Certificate in Arabic
This talk focuses on the part-time Certificate in Teaching Arabic as a Foreign Language (CTAFL) at SOAS (Language Centre in association with LWW-CETL).  Experiences as course designers and teacher trainers on this programme are described.  The main lessons learnt from the pilot year are presented. The focus is on the choices made in designing the programme in the context of a) fit with the university context vis-a-vis accreditation and assessment and b) appropriateness for teachers of a less widely taught language in the UK – Arabic.  Trainee teachers responses are discussed with reference to course components including guided observations and teaching practice, reflective and self-evaluative assignments, loop input sessions and activities involving exploring beliefs. These will be discussed in terms of future adjustments needed to better fit the needs of our trainees. We will also discuss how our experiences can inform the design and delivery of teacher training courses in HE of other ‘Languages of the Wider World’.

Dalila Ferhaoui (CRIDAF, Paris 13 University)
Languages of the wider world at the French schools: teachers’ upstream preparation 
As a key issue to promoting language awareness and (inter)cultural diversity, foreign languages teaching/learning at the primary level has been since the latest official support
 echoing a larger call for effective pluralism in France.

A bottom-up view will dwell on the young learners’ existing language skills and the parents’ urge for their children to achieve an optimal command of English as the world’s lingua franca. 

Regrettably enough, the growing euphoria for early language learning is reduced to English. Furthermore, the multilingualism brought up by the learner’s biography is to a certain degree ignored. 

An up-down perspective which is our concern here will look closely at the way language teachers are being educated to introduce wider cultural and linguistic contributions into the classroom with a view of enhancing additive rather than competitive attitudes among the learners.

Practically speaking, we will spark off an overall discussion on the main and up-to-date provisions made to implement culture and language awareness approaches in the language teachers’ initial training. 

Though the conference sets it plainly to discuss issues relevant to UK higher education, the comparison with the current situation in France will provide a transnational and shared understanding of new trends and global experiences.

Ramona Gonczol-Davies (UCL)
Romanian Flexi-Packs project for blended learning
The Romanian Flexi-Packs project has been co-developed and funded by the CETL Centre and SSEES-UCL. The project consists of a series of 20 electronic lessons which can be accessible online in addition to the course work done in class as part of the Romanian degree at SSEES. They are aimed at intermediate students of Romanian, i.e. language level 2 students. 

The Flexi-Packs prepare students for using and understanding ‘genuine’ language before their 2nd Year examination and also before their year abroad where they have to study exclusively in Romanian. The project is mainly a listening comprehension project but it also offers students the opportunity for reading, writing and grammar practice. 

Each lesson has an audio file and a series of exercises that follow the listening activity as well as a follow up link on the web. The activities can be self corrected as well as brought to class the following week for teacher feedback.

It plugs in a big gap on the Romanian learning materials market which has limited tradition and practice of being taught as a foreign language.

This project facilitates access to self-study by promoting and encouraging learner autonomy. It is very user friendly both for teachers and students. It has been piloted and has proven a great success with my students. It can be adapted and developed further for other levels and skills.

Sharon Handley (Manchester Metropolitan University)

The Routes into Languages North West Regional Consortium: working with community languages

The COLT (Community and Lesser Taught) languages project received funding under the Routes into Languages initiative to support and promote Community and Lesser Taught languages in the North West region. It is a Consortium of five universities working with various other organisations in the North West region to promote Arabic, Mandarin Chinese, Italian and Arabic.  The purpose of this presentation is to report on progress made and to highlight some of the key issues raised during the first stage of the project.  

In response to requests from schools in the region we ran CPD courses for potential teachers of community languages in supplementary and mainstream schools with a view to sharing good practice between both sectors.  We also ran language enrichment events on university premises in order to encourage all children to study a language. There have been difficulties in the recruitment of appropriate staff and the development of good quality materials for teaching these languages which have been resolved and we hope our experience may be of value to anyone considering a similar initiative elsewhere.  

Fiona Harris (European Commission)
Translating for a multilingual community
This paper will present the largest public language service in the world - the European Commission's Directorate General of Translation (DGT) which employs 1,750 linguists working in 23 official languages, as well as a raft of non-official national and regional languages.  It will provide an insight into working as a linguist for an international organisation, the skills required, the types of documents translated, so-called deficit languages (those where there is the greatest need for translators) and advice on how to get your foot in the door. The presentation will also look at why the DGT needs to operate in so many languages and how it manages the challenges posed by continued enlargement. 

Christine Hélot (Institut Universitaire de Formation des Maîtres, Alsace)
Languages of the wider world in teacher education in France
The presentation will deal with curriculum and materials development in the field of language awareness and education to plurilingualism for future primary teachers in France. While educational linguistic policies tend to focus on dominant European languages, I am arguing for teachers to be educated about linguistic and cultural diversity, thus to be in contact with a wide variety of languages, to understand the notion of multiliteracy, and to explore pedagogical means to include all the languages of their pupils in the classroom. I will give examples of materials developed and used at IUFM Alsace : a video film of a project in a primary school including 18 different languages, a video film made for trainee teachers by a colleague in Japan, and a selection of works in children's literature in many different languages. The question of finding spaces in our curriculum to deal with "languages of the wider world" will be addressed in relation to general linguistic policies in France.

Marta Jenkala (UCL)
“Read Ukrainian!”
Read Ukrainian! is a course of interactive self-access materials designed to support the acquisition of reading skills in Ukrainian, both for reading courses and the reading components of general Ukrainian language courses. The materials being presented are the first 10 units of a 20-unit one-year ab initio course. They are being developed by Marta Jenkala, Senior Teaching Fellow at the UCL School of Slavonic and East European Studies, with funding from the SOAS-UCL Centre of Excellence in Teaching and Learning of Languages of the Wider World.

Lily Kahn (UCL)
Developing new Yiddish pedagogical resources
In this paper I intend to discuss a project that I have undertaken with the support of the Languages of the Wider World (SOAS/UCL) for the development of new supplementary resources to assist in the instruction of modern Yiddish in universities at the first-year level. Yiddish is a seriously endangered stateless language whose speakers are geographically dispersed worldwide and typically aged 50 or above. Moreover, it has often been held in low esteem by its speakers and others. However, the past fifteen years have seen an increased interest in the language among adult students. This trend is attributable to a combination of factors including a newfound appreciation among heritage learners for the cultural significance of their ancestral language, a growing interest among the general population in the traditions of the Yiddish-speaking Jews, and the recognition that academic study of Eastern European Jewish history and literature requires familiarity with Yiddish textual sources. Recently there has been a concurrent growth in elementary Yiddish courses at universities worldwide, and several textbooks have been published for use in such settings. Nevertheless, there are as yet no accompanying resources designed for teachers to employ in the classroom in conjunction with one or more of the extant textbooks when introducing and reinforcing grammatical and lexical topics. 

In the present paper I shall discuss the urgent need for such materials and provide an outline of my project, which aims to help fill the gap. The project will constitute a graded collection of dynamic, interactive resources on approximately thirty discrete points of grammar and lexis typically introduced during the first year of university-level Yiddish courses. Each lexical or grammatical section will consist of a range of exercises and games for the topic in question. The materials will all be student-centred and suitable for pair- and group-work. A primary consideration in the creation of the materials is that they be lively, interactive, and motivate students to use their new language skills actively and creatively. In addition, as the Yiddish language is intimately linked with Eastern European Jewish tradition, cultural content will be an element of almost all of the resources included. Some of the materials will take the form of MP3 recordings that teachers will be able to employ in classroom listening exercises. This component is particularly significant as Yiddish audio instructional materials are currently extremely limited. The project is expected to culminate in the publication of a book and accompanying CD, with a view to later adaptation for use in digital environments.

After describing the project I shall address the ways in which new materials can positively affect students’ acquisition and perception of the language, drawing on my experiences using some of these resources in my Elementary Yiddish classes at University College London. In addition, I shall discuss the practical issues affecting the publication and digital adaptation of Yiddish materials. Finally, I shall present plans for future development of additional Yiddish pedagogical resources.

Terry King (UCL) and Fatima Rawan (SOAS)
Validating and encouraging linguisitic diversity through cross-sector outreach. An update on the ATLAS and Crosscall Arabic projects
The presentation will give an update on work in progress on two Outreach projects – ATLAS and Crosscall Arabic. We will give a short overview of the latest additions to ATLAS, a web site created to encourage school pupils to take up languages not taught in school and then describe the recent work of the CrossCall Arabic project. 

Rob Kennedy (SOAS)

Advancing technical frontiers: technical training for language teachers

Learners bring a range of IT skills to the language classroom. They may know far more than their teacher does about VLEs, podcasts and blogs. How do we address this knowledge gap for teachers and how do we encourage them to use technology? Should technical training be integrated within a teacher training programme, or does it benefit from being offered as a separate strand?

Han-Teng Liao (University of Oxford)

Using Wikimedia’s resources in learning Mandarin Chinese
The recent development of open educational resources (OER) and user-created content (UCC) has received increasing attention from practitioners, academics, and policy makers.  Recent research and reports (including OECD’s reports) has examined their current potentials and future impacts on higher education in general.  However, much less has been discussed about their implications for language acquisitions.    The report chooses Wikimedia’s resources, including Wikibooks (the open-content textbooks collection), Wikimedia Commons (the freely usable media files), Wiktionary (multilingual free content dictionary), and Wikipedia (free content encyclopedia), as a showcase of both OER and UCC, to explore their potentials and problems for learning Mandarin Chinese.  The report finds that although the currently available textbook and other digital resources is not systematic and comprehensive enough for standalone teaching, the Wikipedia and Wiktionary still provide not only comprehensive resources for active learning, but also diverse materials that cover different orthographies, vocabularies and usage of Mandarin Chinese used among four major regions: Singapore / Malaysia, Hong Kong / Macau, Taiwan, and Mainland China, which are rare to find in current existing curriculum and materials.  The report then recommends some strategies in using and improving these resources.
Thomas McAuley (University of Sheffield)
E-Learning advanced Japanese: how new technology improves the distance learning experience
This presentation will introduce the e-learning materials designed for use on the Distance Learning (DL) programmes in Advanced Japanese Studies offered by the School of East Asian Studies (SEAS), University of Sheffield. In the more than ten years that SEAS has been delivering taught Master’s programmes via DL to students throughout the world, our methods have changed from paper-based, to electronic via the university’s on-line learning environment. This change has involved altering the course content and design in order to take advantage of the new possibilities offered by software packages, such as the Wimba Collaboration Suite, for synchronous, and asynchronous, teacher-student interaction, by text, audio and video, with the overall aims of improving students’ experience, maintaining motivation and teaching advanced Japanese language skills more efficiently. 

Most recently, the experience gained in producing DL materials has been applied to the design and production of course materials for the new Masters in Advanced Japanese Studies (Research Methods), a collaborative programme with the University of Leeds under the joint White Rose East Asia Centre (www.wreac.org). These materials, in conjunction with intensive face-to-face teaching, are intended to teach the specific language skills needed by advanced students to pursue research in, and on, Japan.
Eugene McKendry (Queen’s University Belfast)
Regional and Minority Languages in Higher Education in Europe: the CRAMLAP project
The CRAMLAP project (Celtic, Regional, and Minority Languages Abroad Project) was funded under the European Commission’s Action Plan Promoting Language Learning and Linguistic Diversity for the period 2004-2006. CRAMLAP researched the transnational provision for regional and minority languages outside their national borders in Europe through investigating ab initio provision in Higher Education. The Celtic languages were investigated in the first year, the other regional and minority languages in year two. The project’s activities included surveys on course provision and staff as well as methodology and approaches to teaching. Staff numbers, qualifications and training are discussed, as are issues of official or government support, resources provision, and teaching contact time. It emerges that staff accreditation and training varies greatly across languages and institutions and that institutional Staff Development programmes are becoming increasingly important.

Miyuki Nagai (University of Sheffield)
New ‘Sheffield Method’ in Japanese language teaching
In contrast to widely-taught European languages where student numbers are falling, degree programmes in Japanese are having to adapt to rising students numbers and an increase in prior knowledge through the promotion of Japanese language teaching at secondary schools.

This paper presents the adaptations that have been made to the level one Japanese language programme at the University of Sheffield over a period of several years from a text-book based ab initio course with a high staff-student ratio to a fully-integrated course of original materials that meets the challenge of large class sizes, a diverse student body and a range of prior knowledge, including A level.

The aim of the paper is to stimulate discussion about good practice in materials design and delivery thorough a brief demonstration of original materials that are student-focused, encourage autonomous learning and combine cogent grammar points with humour and fun.

Ian Newby (UCL), Cristina Ros I Sole (UCL), Jo Eastlake (SOAS), & Nick Bilbrough (SOAS)
Teaching non-Roman script: teachers ‘speak out’
Although the rise in numbers of students learning languages that use non-roman scripts poses important challenges for current approaches to language pedagogy, there is little research to date that addresses this important aspect of language teaching. This presentation will report on preliminary data obtained through a workshop and interviews with language teachers in the context of the Languages of the Wider World-CETL. 

An analysis of the data will attempt to: 

1. Map some of the concerns facing teachers when teaching a new script in the context of foreign language teaching.

2. Identify teachers’ representations concerning language and learning.

3. Identify the main ideological positions underlying these representations.  

This first approximation at establishing teachers’ positions on the teaching of non-Roman script will help to define some possible avenues for future investigation.

Marta Nuñez (FCO)
The languages of diplomacy: training diplomats in less widely taught languages
For the Foreign and Commonwealth Office foreign languages are key tools to conduct their business in the host countries. There are 900 British diplomatic positions identified around the world for which competence in a foreign language is operationally essential to conduct work. The FCO may require officers to learn any language that may be useful to fulfil their mission.  Some languages are considered critical as directly help to achieve the FCO strategic priorities. For instance, there are languages that are specifically useful for tackling issues related to security, immigration, drugs, crime, climate security, conflict just to mention some of the priorities. Some of these critical languages are not widely taught or examined. Consequently this poses challenges when organising efficient training, providing relevant and up-to date material, and very often just finding qualified teachers that are able to understand our needs and being receptive to suitable methodologies.
Learning languages implies a great corporate financial investment on people and a considerable personal commitment. Trainees spend time in London but also abroad, especially in languages that require a considerable amount of in-country training. Accredited examinations are one of the incentives offered to staff.

Martin Orwin (SOAS)
Teaching Somali to Somali undergraduate and masters students
In this talk I shall outline how I came to teach Somali to Somali students at the School of Oriental and African Studies.  This is a recent development and was prompted by a desire on behalf of the increasingly large intake of Somali students onto various degree programmes at the School to take some Somali language.  I shall look at the areas covered in the two courses aimed at the Somali students, namely Advanced Somali: Formal Usage and Advanced Somali: Literature and Culture, mentioning the sorts of materials used and the approach taken.  I shall talk about the experience and briefly mention how I see this tying in with the further development of materials.
Havila Peck ((Westminster University/ Routes into Languages National Network for Translation)
Piloting new pathways: a lateral approach to LWW translator training 
At present there is a national shortage of first-language English translators who can work out of non-traditional languages.  With fewer students studying languages at undergraduate level, and only a very small proportion of these studying non-Western European languages, one way of addressing this problem at postgraduate level is to offer modules that tap into the prior knowledge of students with a family background in these languages and those who have studied a cognate language.

William Radice (SOAS)

Bengali for the next generation

This talk will focus on the new BA degree in Bengali and another subject that is starting at SOAS in September 2008. I will tell the story of its development, and describe its structure and goals, the pedagogical principles on which it is based, and its relationship to non-degree classes in Bengali as well as Masters programmes and PhD supervision. I will place it in the context of possible future trends in Bengali culture and language worldwide, the Bengali community in the UK, and the teaching of Bengali in British schools.

Haroon Shirwani (Eton College)
Arabic in Schools
We will look at the growth of Arabic in the schools sector, teaching methods, teaching and learning resources, cultural activities, the need for closer cooperation between schools and universities, and the need to adapt available qualifications to present needs.
Şenel Şimşek (University of Oxford)

The Turkish Language Archive - merits and perils of IT in language teaching

Opinions about technological teaching tools which provide visual effects generally fall into two categories. For instance, on one hand, some critics of PowerPoint suggest that it undermines, distorts and stifles student learning, cuts off dialogue, lacks in creativity, is inflexible, risky, boring and without substance etc. On the other hand, it is described as being capable of engaging students by turning the class into a memorable session through a variety of illustrations and graphics making use of colour and animations.

The presentation of the Turkish Language Archive will offer ideas and examples of PowerPoint and Flash for creating more effective use of information technology. It will deal with the question of how to promote the dynamics of effective teaching and learning through information technology as well as addressing the challenges in its creation and use in the light of student feedback.

Like any teaching tool, information technology has its merits and perils and is not free from imperfections. However, when it is used effectively, it can vividly show processes through animated slides, can provide a good starting point for interactive processes and can support teaching by providing supplemental audiovisual material. It can also be used to provide students with the material which can be downloaded from a website outside of the classroom and reviewed.

There is no doubt that information technology is not a magic potion to turn a dull teacher into an impressive master of teaching if the teacher is not an enthusiastic, creative and knowledgeable person.  In other words, if the teacher doesn't plan the stages of course design carefully, doesn't ask the crucial question of how to promote the goals of the course, is too dependent on the slides and simply reads the content of each slide one after another without communicating ideas and has an introverted character, then even the most innovative information technology cannot prevent the teaching process from ending up watered down.

Michalis Sivvas (SOAS)
Learners’ voices: are we listening to them?

The LWW CETL ‘Jinrikisha-How We Learnt Japanese’ podcasting project involved SOAS Language Centre learners of Japanese sharing some of their difficulties and enjoyments learning the language, as well as useful learning tips. The project inspired other similar initiatives to bring learners’ voices to the centre of teaching and learning, and received a CILT ‘European Award for Languages 2008’.

There will be a brief presentation of ‘Jinrikisha’, followed by evaluation feedback gathered under the ‘Learners Informing Teachers’ project. We will discuss feedback on language learning strategies and their place in language courses, and the role of the learner and their voice within a wider community of learners. Other Learners’ Voices projects will also be presented briefly.

Jane Straker (City University)

Training interpreters of Somali and other non-EU languages

Trained for high-profile work in universities and/or postgraduate interpreters’ schools, EU, UN and Specialised Agencies conference interpreters use their skills and knowledge in a limited number of world languages.
The UK’s need for responsible and competent interpreters in the law, local government and the NHS are great, as is the range of languages needed. Some accredited and non-accredited Public Service interpreter training courses exist in Britain. And yet, for most speakers of “Languages of the Wider World”, a high-level course would be hard to find. This presentation aims to explain why and to suggest ways to improve matters.

Kazumi Tanaka (SOAS)
Using CEFR checklist in the Speaking classes
The Common European Framework of Reference for Languages (CEFR) has been introduced to many countries in the European continent and in many difference educational stages.  Although CEFR is primarily targeted to European languages, the concept and the framework have been widely appreciated in Asia, particularly in Japan, Korea and China. The issue of script needs to be addressed in the case of Japanese, but CEFR is a useful tool for setting aims and goals of the courses. However, for the practitioners it is not so clear how to incorporate CEFR into actual classroom teaching.  In this presentation I would like to introduce my attempt to use CERF checklist for learning outcome for speaking skill within the intensive Japanese language course at SOAS.  Also, the effect and issues of using CEFR in the Japanese Section be discussed mainly based on the students’ feedback and the result achieved.

Nathalie Ticheler (SOAS)
Languages of the Wider World, mobile learning and learner empowerment:
A snapshot of the Flexi-Pack project at SOAS-UCL CETL Languages of the Wider World
The SOAS-UCL CETL in ‘Languages of the Wider World’ aims to promote excellence in the teaching and learning of languages that do not have a large presence in UK Higher Education but which are of increasing strategic importance, locally and globally.  

A key objective of the CETL is to support blended language learning. We have recently introduced Flexi-Packs, specially-tailored packages of web-based materials to supplement taught sessions. 
The paper will explain the pedagogical rationale behind the Flexi-Packs and will include examples of CETL-produced materials. Reference will be made to learners’ experience of the Flexi-Packs.

Riitta-Liisa Valijärvi & Eszter Tarsoly (UCL)
Exploring typology in language teaching: developing reading strategies for agglutinating languages; the example of Finnish and Hungarian

The proposed presentation aims at sharing the practitioners’ perspectives on the teaching and learning of morphologically complex, concatenating languages, such as Finnish and Hungarian (hereafter: FinHun). The presentation is based on a language project that the authors are currently undertaking at UCL SSEES.

The primary aim of the project is to identify key-areas of grammar, in particular morphology, that account for the difficulties faced by those learners of FinHun whose objective is to acquire advanced reading skills for research purposes in as few as 60 contact hours on an intensive ab initio postgraduate course. The project will tackle these difficulties by designing infinitely expandable thematic readers with text-based exercises, which will be available electronically.

Given that the languages in question are typologically different from other languages taught at UCL SSEES the authors’ aim in the proposed presentation is to initiate a dialogue among those practitioners in the LWW-CETL network whose expertise is curriculum design and e-learning material development for synthetic languages which are relatively low in fusion. The authors’ secondary aim is to discuss the outcome of their project with colleagues and have their feedback on potential pitfalls before the initial testing period of the readers starts in October 2008.
Mahendra Verma (University of York)

Community languages on the ladder: preservation or sustenance?

In this paper the ‘stages’ through which community languages and the related debates have gone through in the education of the ethnic minority children in the UK, in particular in England, will be highlighted. The relevance of the ‘stages’ of bilingual language acquisition will also be discussed. The word ‘ladder’ will be referred to as a metaphor signifying aspiration, achievement and ideology reminding us of their perception and the status accorded in the national curriculum as ‘mother tongue’ or as ‘modern foreign’ languages.
Helen Watts (Praxis)
Employing professional interpreters to work in health and social care settings in east London: challenges and successes

Since August 2007 Praxis Interpreting + has been recruiting and appointing applicants for freelance and salaried posts to work in health and social care settings in Tower Hamlets. Tower Hamlets is an inner city London borough, where approximately 40% of the population speak Bengali and /or Sylheti. As an interpreting service provider we have been tasked to recruit and deploy locally sourced, high quality interpreters, including Bengali / Sylheti, Cantonese /Mandarin, Kurdish-Sorani and Farsi, Portuguese, Somali, Tigrinya and others. This workshop will discuss some of the challenges and successes we have had in the past 12 months.

Day 2 – Responding to the challenges of linguistic hyper-diversity
Jim Coleman (Open University)

University teaching, research assessment and the hegemony of English

While the relationship between globalisation and the spread of ELF (English

as a lingua franca) is well established, specific attention has been paid in recent years to the expansion of English-medium teaching in higher education, especially in Europe. Two major surveys in 2002 (Maiworm and Wächter 2002, Ammon & McConnell 2002), an interim update (Coleman 2006), and the most recent survey (Wächter and Maiworm 2008) demonstrate a more than three-fold increase over the past five years. A similar trend is observable in academic publishing (Coleman 2006: 5-6). A related but less studied phenomenon is the impact of research assessment. As more countries adopt formal research assessment procedures, and others, such as the UK and Australia, seek to move from qualitative peer assessment to a more automated quantitative model relying on citation indices, academic publication will reinforce the dominance of English in both teaching and research. And since the language of higher education is itself an important driver of language shift (Graddol 1997: 45, Coleman 2006: 2, 4), the issue has wider relevance than just to the academic community. This paper will review the linguistic implications of quantitative assessment of research publications, and links with English-medium teaching, rankings, and the internationalisation/marketisation of higher education.
Tove Skutnabb-Kangas (University of Roskilde, Denmark) & Robert Phillipson (Copenhagen Business School)

Does “global” English signal the end of “linguistic hyper-diversity”? Dispossession of Europe’s linguistic capital and a demagogical linguistic diversity continuum

The education of Indigenous and minority children in most countries today violates the right to education (Magga et al., 2005). It can sociologically and educationally be termed genocide, according to the UN Genocide Convention; legally, it can be seen as a crime against humanity (Dunbar & Skutnabb-Kangas, 2008). Whether the European Union’s commitment to ‘respecting’ cultural and linguistic diversity is more than vapid Eurospeak remains to be seen (Phillipson, 2003). The maintenance of diversity is counteracted by the increasing dominance of English in EU institutions, in EU schemes such as the Bologna process, and in many societal domains in member states. Processes of linguistic capital dispossession dovetail with the UK’s subservient complicity with US empire and its energetic promotion of English worldwide (Phillipson, 2008).

We shall problematise the ways many people look at linguistic diversity, with reference to a linguistic diversity continuum. At one end of this continuum one can place Minimal Linguistic Diversity: only one language is maintained and developed. It does not take much to guess which language might be chosen today as the “hypercentral” language (de Swaan, 2001: 6; Phillipson, 2004).  At the other end of the continuum, one might place Maximal Linguistic Diversity. For many people that could mean that all today’s languages are maintained and developed. We claim that this kind of demagogical diversity continuum can construct support for linguistic diversity as extremism. Few people think it sensible or realistic for the world to have one language only – this is indeed extremism. But is the maintenance of all today’s languages extremism too? Is it realistic? We claim that is both sensible and realistic (Skutnabb-Kangas, 2000). In the paper, we ask: what would a Diversity Continuum which normalises both diversity itself and work to maintain diversity (also through multilingual education, at all levels) look like? For each point on the continuum, one can assess the relative benefits and costs of the position of supporting/not supporting diversity in terms of both quantifiable factors and qualitative, non-tangible factors (e.g. UNESCO’s concept “Intangible Heritage”). Might the other extreme end of the continuum then be, for instance, actively creating as many new languages as possible, so that more or less every idiolect (and certainly every dialect, sociolect, genderlect) would have the same rights that (speakers of) some “big” languages have today. The maintenance and development of today’s languages (whatever the concept means …) might be a sensible compromise at around the centre of the continuum. 
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Routes into Languages: where are they for community languages?

The Community Languages in Higher Education report, funded by ‘Routes Into Languages’, mapped provision and investigated the needs and aspirations of community language learners in higher education in England using a multi-methodological approach. The main findings suggested that though there is currently provision for 81 languages, most of this is organised for foreign language learners, and community language learners are often discouraged or barred from joining courses on the basis that provision is not suitable for them. There are no degree courses in the main community languages in use in England, though there are some professional and post-graduate courses which require advanced levels of competence in some community languages.  These findings are critically discussed with specific recommendations in terms of (i) meeting needs and aspirations of stakeholders; (ii) teaching and learning needs and challenges; (iii) professional education provision; and (iv) policies and strategies concerning languages in higher education.  We propose a broader vision of languages encompassing the interests of community and foreign language learners amongst national policy-making bodies, decision-makers and communities, and breaking down artificial distinctions between the two areas, thus benefiting all learners.  Our recommendations also involve improving provision and initiating awareness raising activities about benefits accruing from investment in community languages. 

Michael Kelly (University of Southampton)

Hyperdiversity: the challenge of linguistic globalisation

This paper will look at the roots of diversity in the modern world and examine how these have affected policies concerning the learning and teaching of languages. It will suggest that the combination of globalisation and localisation has led to the emergence of hyperdiversity in the postmodern world, posing a range of new strategic challenges for the UK and Europe. It will outline some possible directions for policy development in language education, responding to these challenges.
� According to the French Ministry of Education, 96% of ten-years-olds and 60% of nine-year-olds in the state sector were learning a foreign language for one to two hours per week in September 2000. Since 2007 and according to the new French national curriculum documents, the teaching of a foreign language has been generalized at the first grade.








