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Appendix 1
Dietman Wozniac, Centre for Modern Languages, University of Birmingham 

Portfolio used

We opted for the CILT portfolio but supplemented it with a copy of the Appendix section of the CERCLES version.

Set-up

Recruitment proved to be quite difficult. We decided to take an optional route. Students from all languages / levels and types of course who were interested in the ELP were theoretically allowed to pursue the portfolio as a voluntary addition to their course. The set-up was intended to reduce involvement of language tutors to a minimum as the running of the ELP was supervised by the ELP advisor. Students needed to register with the advisor and attend one compulsory preliminary session. The ELP advisor was supposed to be the main point of contact who would turn to language tutors for specific advice if required. Students were invited to contact the ELP advisor during his surgery hours or via email. 

Funds

The funds were used to purchase the hardcopy of the ELP (CILT version) and to buy in time for the ELP advisor. Students participating in the pilot project were not charged for their copy. The remaining funds were used to organize a workshop for CML staff informing them about the project and the ELP in general. 

Recruitment

The opportunity to take part in the ELP was inserted in every course handbook. There were over 1000 students on Open Access courses and nearly 500 students on undergraduate courses. Out of these, only 2 students came forward (from undergraduate courses). In addition, all final year students on our non-specialist undergraduate courses were directly approached and encouraged to participate. Out of 34 students, 9 students decided to take part. The rationale for concentrating on final year students was two-fold: they would be the main beneficiaries from the completed product when seeking employment and given the set up at Birmingham, it was assumed that these students were already organised learners and therefore could cope better with the voluntary / ‘hands off’ approach of a central ELP advisor. Whilst both assumptions turned out to be correct, some negative points were revealed. First year students would benefit much more from the ELP agenda of helping students to reflect on their practice of language learning and to develop learning strategies. The ELP is an ideal tool for helping students to become more independent learners. Final students tend to be very busy in their main subjects and were unwilling to do the extra work required for the ELP. This probably explains the poor take up rate for students who were directly approached. A few 2nd and 1st year students were also approached to compensate for the low participation rate in the other categories.

Statistics

Please refer also to the analysis of the questionnaire (see Appendix 1a).

17 students participated

12 Interim Questionnaires were returned (2 students definitely dropped out)

· 2 students selected themselves (one 1st year  and one 2nd year student)

· 8 students were final year students

· 6 students were 2nd year students

· 3 students were 1st year students

· 2 students were ERASMUS students

· 15 students were non-specialists

· 2 students were specialist language students (both 1st year)

Range of languages: English, French, German, Italian, Japanese, Urdu

Range of levels: A1, A2, B1. B2, C1 (self-assessment)

The formal and informal feedback from students suggests that there is no significant difference in the views between the various groups of students, languages & levels. Admittedly the group was too small to allow for conclusive results.

Results / Assessment of Outcome

Please refer also to the analysis of the questionnaire (see Appendix 1a).

Students are not required to produce the finished ELP at this stage as the project continues until the end of this academic session (May 2004). However, an interim assessment of this project can be made based on the findings of the interim questionnaire and the informal feedback received from students.

As pointed out, the problems of recruitment were very significant and made the project much smaller than originally anticipated. Since those students deliberately chose to take part, the overwhelmingly positive response is not surprising. The negative points centred on the rather tiring and cumbersome documentation that is needed for the ELP. However, many students saw its merits in helping them to become more reflective and independent learners. There is evidence that the agenda behind the ELP has been understood and taken up by the majority of the students that took part. A motivational effect was also noted. It is particularly interesting that 5 out of the 12 returned questionnaires were very positive about integrating the ELP into the assessment scheme of their respective courses.

Set against the original aims & objectives of the mini project at Birmingham, a provisional assessment is given below. Many points require more research in subsequent years.

· Suitability / usefulness of the ELP elements (Passport / Biography / Portfolio) for our students.

There seems to be an excessive amount of paperwork and forms. The aims and the objectives of the ELP seem to have been fulfilled by many of our participants. The only remaining question mark is the acceptance of the ELP by employers in the UK and in Europe. The ELP is only useful if widely recognized and accepted. The majority of those who took part found the ELP useful but the group of participants was too small to allow a definitive verdict.

· Acceptance of ELP by students.

Currently very poor. Although the majority of the students who took part, liked it, only  15 students (2 students dropped out) out of a potential 1500+ is a rather poor participation rate. The additional workload required for the ELP deterred many students from pursuing it.

· Impact of ELP on student learning (reflection on learning techniques /skills etc) and motivation.

There are some very positive indicators that the ELP has fulfilled its aims and objectives in this respect. However, the base for making a judgment is too low and further research is needed. It is envisaged to target more 1st year students in the next academic session.

· Feasibility and desirability of ELP introduction to all students as either a compulsory component of our courses or as an additional voluntary service with its implications for staff involvement / workload.

Given the poor acceptance from students this year, only a voluntary, optional service will be considered in the foreseeable future. However, the compulsory introduction of portfolios or the ELP will continue to be evaluated. It was noted that 5 student out of 12 were very positive about the idea of closer integration of the ELP with the assessment scheme on their course.

· Assessment of back-up support / structures needed for students and staff if ELP is to be introduced to a wider group of students.

Still to be investigated. There is no doubt that the system of one ELP advisor to overlook all portfolios would not work and that much greater involvement of tutors is required. However, there are serious implications for the workload of hourly paid staff and we would have to introduce a new structure with great caution.

· Suitability of our current course structure for ELP and identification of changes needed.

The current course structure would allow for the compulsory as well as the voluntary introduction of the ELP. No major changes apart from the assessment scheme would have to be made. The current system of ‘closed’ exams would have to be abolished in favour of more open assessment.

· Potential for making ELP a fully integrated part of our assessment schemes.

The potential certainly exists and will be further explored. However, there is also the question of desirability which needs to be addressed and discussed with all members of staff.

There is no doubt that that the ELP has great potential for use in Higher Education. Its strengths lie in helping to develop learning skills and to reflect on learning practice. It can be a useful tool for both staff and students. More research needs to be carried out before a substantial and meaningful verdict can be reached but there is an indication that the ELP could be made acceptable to students. Further research needs to be carried out to assess if employers actually accept and use the ELP for their recruitment and selection process. Only if the ELP is widely recognized an accepted does it have a future in HE.

Outlook

The Centre will continue to offer the ELP as an additional a voluntary service in the next academic session by keeping existing structures. We will advertise this facility more prominently in our literature and on our website. We are likely to charge a fee for this service. To continue with our research in the usefulness and desirability of integrating the ELP or any portfolio into our assessment schemes, we will target and pre-select a group of 1st year students who will not have to pay for this service.

Appendix 1a
Quantitative and Qualitative Analysis of the Interim Questionnaire

INTERIM QUESTIONNAIRE / UNIVERSITY OF BIRMINGHAM

17 questionnaires were sent out
12 questionnaires were returned
1a. Which language are you learning, using the European Language Portfolio?

English 3

French 5

German 6

Italian 1

Japanese 1
Spanish 1

Urdu 1

Not known: 1

(Note: students were encouraged to consider all their foreign languages for the ELP, not only the one they were studying with the Centre in 2003-04)

1b. Taking the average across all four skills (listening, speaking, reading and writing), which level of competence do you judge yourself currently?

A1: 1
A2: 1

B1: 4

B2: 3

C1: 1

C2: 0

No Indication: 2

(Note: where students stated that they included more than one language into their ELP, it was assumed that they indicated the level of the language they were studying with the Centre)

2. How useful do you find ELP? 

	Very useful
	useful
	neither
	Of little use
	Waste of time

	2
	6
	2
	1
	1


3. What do you like/not like about the portfolio?
No answer: 2 students

Positive and Negative: 1 student

Overwhelmingly Negative: 3 students

· Too much documentation – daunting and cumbersome

· Self-assessment of level too difficult

· Too unofficial to have an impact on employers

Overwhelmingly Positive: 6 students

· Supports independent learning

· Can act as a motivator

· Allows comparability across many languages

· Useful for job application / and for employers

· Shows clear evidence of language proficiency / offers a systematic record

4. Are you aware of having developed any language skills/learning strategies as a result of working with the ELP? Which?
Yes: 3 students

· Re-awakened previously acquired knowledge

· Writing

· Makes learning more methodical

No: 3 students

· Just collating material / documents

· None

Neutral : 3 students

· Not yet

No comment: 3 students
5. Will you continue to log your language learning when this year is completed?




Yes: 9


No; 3
6. Will you voluntarily use the ELP in the future when this year is completed?
a. YES: 8

b. NO: 1

c. Don’t know: 3
7. Do you see any potential for the compulsory introduction of the ELP into your coursework, ie. what do you think about the idea of an assessment based on the portfolio (mainly dossier section) Please give brief reasons for your answer.
No answer: 2

Yes: 5


No: 5
8. Are there any other issues you wish to raise?
No comment: 11

1 student would like more feedback on how he/she is doing
Appendix 2

Helen Phillips Hélène Duranton, Ana Ramos, Language Centre, University of Bristol
Overview

Over the course of the academic year 2003-2004, the University of Bristol Language Centre has been participating in the implementation and evaluation of the European Language Portfolio with non-specialist language learners. For the purpose of the project, the CERCLES version of the ELP was chosen to form an integral part of a new applied language unit called ‘Language for Science and Technology’. This unit aims to give first year Science students on the Study in Continental Europe Programme wider and more specific exposure to their chosen target language prior to the year spent abroad. The existing range of applied foreign language units on offer at the University of Bristol Language Centre are primarily Language for General, Specific, Business and Professional Purposes, based on the model of weekly face-to-face tuition. The rationale behind the development of this new unit was to create an optional additional language unit that could be taken in conjunction with a Language for General Purposes, unit thus introducing students to a new and alternative approach to language learning. Using the ELP, the course has been designed to entail minimal class contact and is based on guided self-directed study supported by tutorials and the use of the virtual learning environment, Blackboard. It is fully accredited and is being piloted in post GCSE French and Spanish.

The following is a summary of the first stage of the project from the launch in October 2003 to present, February 2004. It includes an overview of the way the CERCLES ELP was adapted for the specific needs of the students involved and a brief summary of initial student and staff feedback.

Adapting the ELP 

The CERCLES version of the ELP is specifically designed for universities across Europe. The document consists of a language passport, biography and dossier and is presented in both French and English. It contains grids and tables to document prior language learning, attitudes and motivation towards language acquisition and progressive language development. The opinion amongst staff involved in developing ‘Language for Science and Technology’ was that the portfolio needed to be adapted to make it more user-friendly for both students and staff. Amendments were made and each student was given a customised condensed version of the portfolio. The amendments to the template were as follows:

1. The main parts of the portfolio (passport, biography and dossier) were extracted from the original document and customised. New concise guidelines were written in the form of a Help Page covering aims and objectives of the unit and how to best use and exploit the portfolio. 

2. The self-assessment templates from the passport were re-designed and simplified.

3. The biography was divided into two clear sections: past language learning experience and next learning targets.

4. In keeping with all Language Centre applied language units, a detailed scheme of work was added to the dossier section of the portfolio. This document is written to help students manage their workload effectively, outlining the type and amount of work that should be produced over the course of the year.

5. Evaluation forms were added to the dossier section of the portfolio to be completed at the end of each academic term. Students are asked to provide ongoing feedback on their thoughts on using the ELP in terms of delivery, content and areas of strength and weakness. 

Benefits

1. The introduction of a different approach to language learning. 

‘Language for Science and Technology’ is designed to be taken in conjunction with a co-requisite 20-credit point language unit consisting of 3 hours of timetabled class contact per week. The main feature of this new unit is the absence of regular class contact and the inclusion of autonomous self-directed study. With only 8 hours tutorial support provided over the course of the academic year, students are required to manage their time using the scheme of work provided in the dossier. This aims to ensure effective time management but also allows students to work flexibly at their own pace. Feedback indicates that this mode of delivery is appealing to students.
2. Focussed self-directed study
Each student can tailor the contents of their personal dossier to the generic parameters of the scheme of work. It consists of prescribed pieces of set work with deadlines for completion built around student tutorials. It outlines what is expected in terms of workload and deadlines but has inbuilt flexibility where students are required to identify their learning needs and elect pieces of work to demonstrate their language development. Each student is given the opportunity to identify areas of weakness in their use of the target language and show evidence of how they have worked on this area over the course of the year. The quality and individual nature of each student’s dossier is also emergent as a result of the process of negotiation with the tutor on an individual ongoing basis. 

3. Virtual Learning 

Blackboard, the virtual learning environment, is used to support this unit. Staff are able to post study notes, additional resources and reading references to help with the tasks set in the scheme of work. It also enables staff to monitor how students manage their time.

4. Student retention
Over the course of two terms, student withdrawal has been minimal. It would appear that this mode of delivery lends itself to greater student retention. 

5. Cost effective delivery

In terms of face-to-face student contact, ‘Language for Science and Technology’ is a cost effective unit to run. Being based largely on tutorial support, there are no restrictions in class sizes.

6. The wide appeal and potential of the ELP

Despite being aimed at the Science Faculty, this unit has attracted students from all faculties. The flexibility of the unit in terms of delivery and content has made this possible.

Drawbacks

1. The absence of an on-line version of the ELP
This approach to learning would lend itself to on-line delivery, and from feedback there is evidence that students expect it. Blackboard is the main support for this unit so the paper-based version of the ELP is seen by students and staff to be somewhat outdated.

2. Customising the CERCLES template 

The CERCLES version of the ELP is aimed at adult language learners, however, staff involved in the development of the unit felt that the template needed to be customised to better suit the needs of students in Higher Education. Feedback suggests that students feel generally that there is too much paperwork to fill in. In particular the view is that there are too many checklists and that the biography is too lengthy. A more concise version would be desirable.

3. Availability in other European Languages

This version of the ELP is only available in French and English. For the purpose of this pilot study the relevant parts of the passport and biography were translated into Spanish. It would increase the potential of the ELP to have the versions available in other European languages and preferably available on-line.

Conclusions

The Language Centre at the University of Bristol Centre is committed to providing students with up-to-date and innovative learning opportunities. The use of the ELP in ‘Language for Science and Technology’ represents a fresh approach to the delivery of a foreign language course and reflects the Centre’s aim of exploring new ways of attracting students to applied language study. The attraction of using the CERCLES version of the ELP was the fact that the course structure could be built around the portfolio and that the portfolio could be tailored to the needs of a particular cohort of language learners. By focussing the unit around an adapted version of the CERCLES template, students are introduced to an alternative learning strategy that should result in a greater awareness of how language skills develop. This model is just one way of interpreting the use of the ELP, however, and there is great potential for alternative models to be designed.

Appendix 3

Isabelle Marcoul, City University London
Introduction

This project aimed to investigate the use of the European language Portfolio (ELP) at City University, London. Two versions have been used. The first was the CILT version and the second is the prototype created at City University which we hope will be accredited by the Council of Europe.

The main research interests focused on the three following areas:

· Formative assessment

· Learner strategies and Strategy learning

· E-learning in relation to student autonomy and participation

Definitions
Formative assessment. 

In this case the self-assessment based on The Common European Framework Reference constituted the main focus of the assessment, as student autonomy was one of the essential components in favour of the use of the ELP. The type of assessment used to provide proof of evidence in the dossier section however was not formative but summative as we used the coursework set up during the classes. The choice of a selection of coursework was made purely for its practicability.

Learner strategies and strategy learning.

A great deal of the students’ time in Higher Education is spent in independent learning. Students are too often expected to know how to study on their own which is not the case. It was therefore important to give the students the opportunity to reflect on this issue. To help the students to recognise their learning habit when they learn a foreign language a learning style questionnaire was created based on the Learning Style Questionnaire by Honey and Mumford, 1986. This was not incorporated in the final version of the ELP sent for accreditation as the designer did not want to publish a questionnaire which could lead to copyright problems. Nevertheless the students used it as part of the ELP prototype.

E-learning covers a wide range of topics and may be defined in many ways, however in the ELP context the main consideration was the use of technology and its effect on students’ participation in an autonomous manner. In fact with e-learning there is an emphasis on students as independent self-motivated learners. (Goodyear 2001)

City University students: 

None of our students are studying towards a language degree but have language courses as options within their final degrees such as journalism, engineering or international finance and business. City University has a very international body of students, either foreigners or born in the UK but not first language English speakers. This means that most of our students are multilingual even if they do not always have a formal education in all the languages they understand or speak.

Students taking part in the project:
Their interest in the ELP
The majority are interested in the ELP to promote their linguistic skills as an add-on to their qualifications while looking for work placement, mainly abroad, or to apply for a place in other European universities.
Recruitment

They were recruited first during our language fair before the academic year started. In the fair we advertise our free Language General Purposes courses in French, German and Spanish. Those who enrolled in these courses were also offered the opportunity to complete our ELP prototype. A second group was recruited at the language fair as well to attend a presentation for the ELP and if they wished to take part to the scheme they were offered the CILT version. Later on the scheme was also offered to the students taking a language option as part of their degree. The focus remained nevertheless on those doing the LGP classes.
Student numbers
All together 235 students were introduced to the European Language Portfolio and 164 completed one of the versions offered.  Amongst these students 142 did the ELP prototype and 22 did the CILT version. 56 completed the on-line self-assessment but did not proceed in finishing the whole ELP. 28 students out of the 142 carried on with the ELP electronic version.
ELP models

Interactive self-assessment and online ELP

This has been designed to be set up on WebCT and can only be accessed by participants registered at City University. It is interactive and the students are able to add their information directly on to the electronic version to be later printed or downloaded according to the learners’ needs. 

The outcome of the student’s choice of descriptors either for the assessment itself or for future targets is automatically downloaded for the learner to keep. Here follows picture shots of the online assessment sample to show how it works as it is presented using the learning platform WebCT.
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Listening Proficiency Self-assessment

Please tick the statements which apply to you, sequentially from the start of the form. If you leave a statement

unticked and then select later statements these later statements will be disregarded.

Once you have found your level of proficiency, use the next form to make a list of your areas of improvement. Areas

of Improvement Form

Proficiency Al I can do this

i 1 can follow what is being said when very slowly and carefully -
articulated, with long pauses for me to understand

B I can understand simple instructions presented as short messages o
such as directions, greetings and simple information

c I can understand numbers figures and time when I hear them 5]
Proficiency A2 I can do this

i T can understand simple and factual speech when clearly spoken in -
a slow manner

B T can understand the type of language related to every day life -
topics when clearly and slowly articulated

@ T can generally understand the topic of a conversation around me -
when slowly and clearly expressed

N T can understand essential information from short, clear, simple -
messages and announcements when slowly expressed

»





What a learner can do is represented in this self-assessement
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Listening Proficiency Areas of Improvement

Select statements in any order and then press submit, your areas of improvement will then be listed in the box at the

end of the form

T would like
Proficiency Al to improve
this
Following basic speech o
Understanding simple instructions o
Understanding numbers, figures and time when I hear them 5]
T would like
Proficiency A2 to improve
this
Understanding simple and factual speech when clearly spoken in a -
slow manner
Understanding the type of language related to every day life topics -
when clearly and slowly articulated
Understanding the topic of a conversation around me when slowly -
and clearly expressed
Understanding the essential information from short, clear, simple -

messages and announcements when slowly expressed

Submit





What the learner plans to do, his or her learning target
The main reasons for using this online version are its practicability and its cost. The fact that the electronic medium is very versatile means that the students can take advantage of the format to assess themselves but reuse the ELP as often as they wish. As a safeguard for eventual misuses the only valid copies were stamped by our institution. The electronic version can also be combined with some of our language courses that have been created on-line as well as a form of self-assessment and to improve reflective practice, especially for the use of the biography. This year the students were offered a course in French called French Vita which is also on WebCT and can be assessed by the traditional method, coursework/final exam, but can also use the online ELP. (Appendices II)

Paper version

The students who attend the LGP classes were asked to complete with the help of their language tutors the paper version of the ELP prototype. The whole scheme was done in three sessions with an introduction to the ELP by the tutor when students had to complete the self-assessment. This was followed by the completion of the biography and passport. At the end of the first term the dossiers were created using the coursework done in class as proof of evidence.

CILT version
The sample group of students who took part to the first ELP presentation where offered individual sessions when the different sections of the CILT model were completed. One of these sessions included the gathering of evidence for the dossier. Students could choose to do a presentation which was then digitally filmed or tape-recorded. 

Feedback

All the participants who finalized the ELP were asked to answer a feedback questionnaire on their experience: (See appendix 3a)

Questionnaire feedback

What did you think of the ELP project?

In general 45% of the students found this project to be a good idea as it reinforced their knowledge and awareness in languages. However again the majority (51%) thought it would not make any difference for learning in other institutions or work mobility. Out of the 39% who thought that the ELP would be useful for study and work mobility it was interesting to note that 92% were not Anglo-Saxon and came either from abroad (63%) or were a second or third generation of immigrants (37%).

The main problem for the completion of the ELP was what is often described by the students as tedious work. They found the self-assessment had too many questions or was too superficial (in the CILT model), as a result they felt that too much paper work was involved.

The self-assessment seems to cause the most extreme reactions, some loathed it, some loved it. 2% of the students who completed the ELP found it too intrusive and found that at time the questions had “unpleasant note” The on-line version proved to be the most popular. 54% of those who used it liked this mode compared to 30% who like the paper version. The percentages produced below cover all the students who completed the ELP regardless of the mode used or the ELP model.

Which section did you like to complete?

	
	Best 1
	Average 2
	Least 3

	Self-assessment
	35%
	20%
	45%

	Biography
	22%
	43%
	35%

	Dossier
	35%
	28%
	37%


Self-assessment included the passport.

How useful to your learning were the sections?

	
	Very useful
	Useful
	Not useful
	Useless
	No opinion

	Self-assessment
	2%
	10%
	11%
	20%
	57%

	Biography
	12%
	22%
	26%
	32%
	8%

	Dossier
	6%
	30%
	22%
	30%
	12%


The wording was chosen in this question so as to test the students’ reactions. “Not useful” is similar to “useless” but is not as strong and negative as the latter.

Did the idea of a language portfolio made you look at your linguistic competence differently?

	YES
	NO

	51%
	49%


In general, the most positive comments made about the ELP were about how it encouraged the users to not only look into their learning of a foreign language but also into their cultural background. Some explained that they never thought of themselves as linguists even if they spoke at least three languages. The whole exercise and the completion of the required section helped them in not setting their multicultural and linguistic knowledge in the background but instead to use this specific knowledge to their advantage.

Enthusiastic students:

The most enthusiastic students were prepared to use the ELP to their advantage and with the help of the ELP coordinator prepared a CD-Rom to be sent with their CV to various employers or learning institutions.  The most popular option has been the creation of presentations to be sent to get work placement. Some of our students have to spend a year in the industry before they can finish their degree. The students were filmed or recorded in English and in a foreign language, mainly French. The sound or the images of these presentations were used to create a CV whose different section were presented on a CD-ROM. Those who took part to this exercise send a paper version of their CV with the CD-ROM to potential employees.

This type of presentation is very time consuming but it remained extremely important as it was found that the students who took part to this side of the project were becoming more and more aware of their learning skills and independent in their studies. In that respect one of the targets for using the ELP was achieved as the scheme helped these students gaining autonomy and reflection.
Conclusion
So far it is too early to understand how far the ELP can reach its objectives. The use of a portfolio can enhance the experience of learning a language for the students; the assessment and the use of a passport which describes the learners’ cultural and linguistic knowledge whether acquired formally or informally empowers the learner. It is important as it helps self-awareness through reflective practice. 
Does the ELP help the employer’s awareness? At the present time in the format which have been accredited I very much doubt that the UK employers will be interested. The portfolios which have been accredited are not always flexible enough or adaptable to all the institutions’ needs. I found myself having to promote a format which either would not entirely suit the Council of Europe requirement or accredited portfolios which were not suitable for all our students’ needs.  At the present time I would like to carry on with the use of a portfolio but one with an electronic format adaptable and flexible for the main functions: pedagogical and promotional. The use of Career Management Skills system and e-portfolio seems to offer more than the standard ELP. 

Appendix 3a
ELP FEEDBACK

QUESTIONNAIRE

1-What did you think of the ELP project?

2-Which section did you like to complete?

Write by order of preference (1 best, 2 average, 3 least; if you like or dislike more than  one section use the same number more than once).

· Self-assessment

· Biography

· Dossier

3-How useful to your learning were the sections?

5. Very useful
4.useful

3. not useful
2.useless

1.no opinion

· Self-assessment

· Biography

· Dossier

4-Did the idea of a language portfolio make you look at your linguistic competence differently? If yes explain how or why

Appendix 3b

Picture shot of the on-line Biography prototype
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The Language Biography

In this section you are invited to record all your encounters with other languages and other cultures, formal or
informal, You may need to print this section to use it different times as you leam a new language or improve or
progress in your language leaming

The content of the biography is as follows

Section A

4 personal biography covering language leaming and cultural experiences related to the languages leamt
Section B

Checklists related to the Common reference levels

Section C

Language leaming questionnaire

Section D

Learning objectives plan

It is important to use this section to facilitate your language leaming by assessing your own level of competence in
the target language and set yourself a plan of action regarding your next steps in language leaming

Disclaimer





Picture Shot of FrenchVita, French online course with link to the online ELP:
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Frenchvita Lessons

Welcomel Frenchvita s an or-line French
course covering Language for General
Furposes (LGF). tis not a beginners
course. The course is delvered in three
streams covering the following levels of
competence:

o Lower Intermediate
« Upper Intermediate
o Advanced

>>

Ifyou dont know which level to fallow, please
contact

Isabelle Marcoul
totake a placementtest

Grammar

Resources

“The online course runs in parallel with the LGP French
classes which are open to any student and member of staff
atCity University.

You can chaase to jointhe classes, whichtake place on
Tuesdays or Thursdays between 4 and 6pm, andior follow
the course or-ine.

Open a drawer of the chest, or select a link from
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Appendix 4
Randal Holme, Language Centre, University of Durham 

1. Aims and objectives

The Languages for All programme does not have any internal formal assessment: students can get an attendance certificate and/or receive a non accredited language certificate as a result of a small teacher assessed test at the end of the course; they have the opportunity to take the CBLC exam, externally assessed by the OCR for which they pay the fee themselves.

The Language Centre is thinking of replacing the OCR exam by introducing the European Portfolio in all its LFA classes. To pilot this, the ELP was introduced this year to the classes that the Language Centre puts on for the MBA students at the Business School. The aim was to get feedback on how useful students find the ELP in the context of their language class and whether the use of the ELP would have an incidence on the number of students registering for the OCR exam.

2. Learning and teaching context

The Language Centre is contracted out to provide language classes for the MBA students. These were made compulsory last year but without attendance monitoring, so this year has been the first where attendance has been closely monitored although the language results do not count for the final results. 

MBA students are very busy especially in the first term and motivation for languages is not particular high in general and not the main priority.

All languages were offered at beginners level and none of the students, who are in the majority from abroad, had heard of the ELP. They were introduced to the portfolio during the first class and the teachers helped them fill in their language history.

3. Outcomes

49 questionnaires were returned, giving the following ratings:
1 (not successful)
8

2


4

3


22



3.5


1

4


10

5 (very successful)
4

Students learning Mandarin were the most enthusiastic with no rating under 3 and students learning French the least with 4 out of 9 ratings of 1.

So the overall rating is positive, with some accompanying remarks: very detailed (good), well structured, easy and useful. One student commented on the opportunity to clearly self-assess and another welcomed the 'no pass or fail' framework.

The negative remarks all referred to it being too complicated and confusing, also repetitive and tedious. The added paperwork in an already busy schedule was not welcome.

The majority of students intend to show the portfolio to a prospective employer.

OCR

As the OCR examinations do not take place until March, we cannot provide real figures for uptake. However, our questionnaire asked students about their intentions at this stage (no commitment). The majority still want to take the OCR. The reasons given ranged from the opportunity to be tested (2), the exam being a focus (2), added skills (3) to reasons which all point to external recognition: official recognition (2), may benefit career (1), advantage in Asian business (1) and, overwhelmingly, 'employer recognition' (16), although one student commented that he thought that the ELP will get more recognition in the future. 3 students thought that the two were complementary.

4. Evaluation of project in terms of achieving aims and objectives

The project gave us the opportunity to become familiar with the ELP in one of our language classes and to find out whether teachers and students found it useful and/or easy to use. However we feel that the MBA students were not the ideal test subjects for the project as they already have a very busy schedule and not all would have chosen to learn a language if it had not been compulsory. As a result, they resented the added time required to reflect on their learning and fill in the portfolio accordingly and they seemed to react negatively according to the teachers (who were therefore surprised at the positive results of the questionnaires). 

Teachers themselves also resented the added workload (as, in this case, they were asked to monitor the ELP records by the Business School and had to chase the students about completing it and check the contents).

These remarks however were useful to us in evaluating the ELP as the MBA context emphasised how onerous the portfolio could be in terms of time. We feel that, even in our LFA classes, the format of the ELP with its 3 components means that too much time is taken away from learning.

We feel that the ELP would be much more successful in our LFA classes but the pilot project only allows us to 'guess' this.

As far as the OCR take up is concerned, again, the chosen group may not give an accurate indication as they are more likely to look for an externally recognised certificate.

5. Future plans

We are still strongly considering introducing the ELP to our LFA classes in October. We will be looking at other versions before choosing in the hope that some may be more streamlined as we agreed with the students who found some aspects repetitive. We will also probably still offer the OCR exam in parallel although this decision will be influenced by our plans to try and get LFA accredited in the university.

Appendix 5

Carmen Mortara, Open Learning Centre, King’s College London

Summary

This report documents the application of the CERCLES/European Language Council (ELC) version of the European Language Portfolio within a small and highly motivated group of adults, learning Spanish in a business context. After a positive reception, learners become disillusioned with the European Language Portfolio. A number of issues surface, the most important being a failure to link formal assessments with learning objectives. This report concludes that the European Language Portfolio can encourage learner autonomy, although these issues limit the extent of its effectiveness and relevance.
Aims and objectives.

Project aims.

The aim of this pilot project was to observe whether, and to what extent, applying the CERCLES/ELC version of the European Language Portfolio among a small group of learners would promote autonomy in the process of learning a language.

Project objectives.

In doing so, the objectives were to record the opinions of learners about the benefits, if any, they thought using the European Language Portfolio brought to their own learning, and to discover if there are any difficulties associated with implementation.

Learning/teaching context.

The European Language Portfolio was piloted with a small group of four adult learners following a 10 week, (60 hours) Spanish Level 3 module on the London Business School Master Degree in Business Administration (MBA) programme. Language tuition is provided for the London Business School, under an agreement with the Modern Language Centre of King’s College London. As the teacher, I have some degree of freedom in the syllabus design of the module, i.e. topics. However, I must cover all the linguistic concepts that are required in the formal assessment framework, which is fixed across all languages taught at different levels on the MBA. Graduation with an MBA from the London Business School is dependent on learners passing three formal assessments in each of the two modules of their chosen language component, (in this case, Spanish Level 2 and 3). The total MBA programme costs £39,000 over two years and learners, being mostly self-financed, are highly motivated to graduate. I provided a total of 6 additional hours of contact time for advisory sessions, on top of my 60 contracted hours for teaching. The advisory sessions were an opportunity to discuss individually with learners their progress and experience using the European Language Portfolio. Each learner received a 10 minute advisory session after class, every week, except for the last week.

Issues and outcomes.

Implementation issues.

The first impression is that the European Language Portfolio appears daunting in its size and scope. Learners were concerned about the time needed to devote to it. Therefore, I decided with them to be selective, implementing those elements of the European Language Portfolio judged to deliver maximum benefit for the time and effort expended. These included the Self Assessment (Language Passport, and Checklist), and Cultural Awareness and Learning Experiences (Biography) elements.

In the first few weeks of this pilot study, learners were enthusiastic about what the European Language Portfolio could offer them in terms of:

· self assessment of their communicative proficiency, (Self Assessment, Language Passport);

· learning objectives setting, (Self Assessment Checklist, Appendix 2);

· discussing, and reflecting upon, their learning processes and experiences, (Biography);

· reflection on their intercultural experiences, (Biography).

Initially learners responded very favourably, staying voluntarily for the advisory sessions after class and working through the European Language Portfolio exercises. Of particular note among these learners was their high extrinsic motivation, being driven by peer competition and the desire to see “results” (expectancy) or perhaps, conversely, to avoid poor performance and (worst of all, given the large personal investment made) failure to pass the module.

Assessment issues.

In the Self Assessment exercise, all four learners indicated an improvement in their generic speaking skills to be their primary learning objective. However, the established framework used for the formal assessments of learner competence on the module emphasises written skills, specific to business, i.e. formal letter and report writing tasks. The manager with overall responsibility for language tuition on the MBA programme indicated that permission could not be given to change the nature or balance of the formal assessments to reflect this primary learning objective, giving greater weight to testing oral language skills, as this would create inconsistencies relative to the formal assessments of the other languages taught at the same level on the MBA. Several weeks into the pilot study, learners became preoccupied far more with passing the formal assessments rather than with monitoring their own progress, due to time pressures and the desire to graduate, and so the European Language Portfolio was judged by them as either “less relevant” or “not relevant” to their needs overall in a summary questionnaire.
The European Language Portfolio and innovation at the departmental level.

The above example illustrates a problem for any innovation in teaching and learning, as is the European Language Portfolio, which requires a change in the departmental culture; that is the established working practices, procedures and behaviours in the department or, in other words, “the way things are done around here”. In this case, an aversion to change in departmental culture, to provide flexibility in the formal assessments, served to undermine the relevance of the European Language Portfolio.

Outcomes.

Data about the European Language Portfolio was collected from learners through the following three channels:

· information provided in the course of working through the European Language Portfolio exercises;

· oral feedback given in the advisory sessions; and

· written responses gathered from learners at the end of the pilot study using a questionnaire designed by Martina Wilson, the European Language Portfolio’s External Evaluator.

Learners thought the self-assessment exercise provided a useful measure of language ability. All commented that they had been over-estimating their level of language competence, prior to this exercise.

Regarding the significance of the European Language Portfolio some learners stated they enjoyed the process, following the exercises and completing the assessments, while others judged it in as just a means to reaching the learning objectives as quickly as possible. Some thought that the European Language Portfolio had made them more aware of the role that reflection plays in their own learning, and that this was probably a good thing. Learners said that they appreciated especially the personal time given to them in the advisory sessions. This, they said, was crucial to helping them to understand what the concept of learner autonomy actually means in practice and how the European Language Portfolio was designed to provide a framework for encouraging them to take more responsibility over their own learning. The advisory sessions were particularly useful, some said, in helping identify and articulate weaknesses in their language ability and the sorts of exercises that might help them address these weaknesses. In fact, all considered that the advisory sessions were the most valuable component of this pilot study, [see my concerns about this under part 5, below].

As already noted, as the pilot study continued learners became overwhelmed by concerns with passing the formal assessments, rather than monitoring progress towards their learning objectives which they had defined for themselves in the self-assessment exercise. In effect, the requirement to pass the formal assessment became the “objective”, even though this wasn’t what the learners actually wanted. As a consequence, learners became severely disillusioned with the European Language Portfolio, preferring to spend the time in the advisory sessions on preparing for the final exam. Those learners who had earlier expressed their liking of the process continued to follow the European Language Portfolio, whereas those who had just seen it as a means to an end abandoned it. “If the European Language Portfolio has no bearing on my performance in the formal assessments, why should I be spending any time on it?”, was a typical view expressed.

This was reflected in the final questionnaire, used to canvass learner opinion at the end of the pilot study. Asked whether they would use the European Language Portfolio should they continue learning a language, nobody answered “yes”. Half answered “no”, the other half responded with “don’t know”. Likewise on being asked to assess its relevance in setting and achieving their learning objectives, the European Language Portfolio was judged as having “no relevance” or “limited relevance”. In the summing up, one learner tried to be positive in responding, saying that she had enjoyed participating in the pilot study. However, she felt that the European Language Portfolio had not been properly integrated into the course, “it seemed like it had been bolted on, more as an afterthought than an integral part of the course”, she said.

Project evaluation and conclusion.

Evaluation.

After a promising early start, it would appear that the European Language Portfolio, or the parts of it that were implemented here, proved to be of little relevance to the learners in this pilot study. This was not due to any flaw in the European Language Portfolio itself but, rather, the failure to design formal assessments which linked properly to the learning objectives defined by learners in their self-assessment exercises. The blame for this rests with the unwillingness of managers to embrace necessary changes to the departmental culture, providing for more flexibility in formal assessment. Therefore, what proved most problematic in the successful implementation of the European Language Portfolio, in this pilot study, was a management issue rather than a pedagogic one.

Did the European Language Portfolio promote autonomy among these language learners? That it helped learners articulate for themselves their own language competence levels and define what they wanted to learn, then yes. Also, learners claimed that using the European Language Portfolio had encouraged them to reflect more upon, and to become more aware about, what they enjoy about learning. However, the extent of learner autonomy offered by the European Language Portfolio was severely limited, as learners were unable to have any influence over the nature of the formal assessments, that is in assessing their language competence levels in the areas which they had determined to be of most importance to them.

Conclusion.

This pilot study provides very useful feedback. What learners appeared to value most in participating in this pilot study was the opportunity for reflection offered by the European Language Portfolio and, most important, the opportunity to discuss different approaches and concerns about their progress in the advisory sessions. This last aspect doesn’t really form part of the European Language Portfolio process, but was considered to be significant to a positive experience of it. In using the European Language Portfolio, this report recommends that the following issues should be considered.
· Language teachers should be selective, using their judgement and consultation with learners, as to which elements of the European Language Portfolio they use, rather than applying it in its entirety.

· Learners must observe that the nature of formal assessments are linked to their learning objectives, as defined in the self-assessment exercises, otherwise they will judge the European Language Portfolio as having limited or no relevance.

· Innovation in learning and teaching can require changes to the departmental culture. Management aversion to change, to provide flexibility in formal assessment, can serve to undermine the success of the European Language Portfolio.

Future plans.

The findings of this pilot project have identified some issues that need to be addressed before the European Language Portfolio can be adopted as a means for planning self-directed language learning. My intention is to implement aspects of the European Language Portfolio, such as the self-assessment exercises, within the Open Learning Centre, an area over which I have management responsibility, which provides information and communication technology (ICT) resources, trained assistants and suitable surroundings, all helping learners engage in independent language learning activities. Whether other colleagues in the Modern Language Centre decide to use the European Language Portfolio in their own teaching and learning activities remains to be seen. The major hurdle I see is the amount of extra time on top of contractual hours that implementation demands, in this case 10 percent. I would be worried about “scaling-up” adoption of the European Language Portfolio for use with larger groups, as the one-to-one advisory sessions were seen by learners as an essential requirement, in this case. How would one find time to provide personal advisory sessions for groups six or more learners? For a next step, I intend to host a workshop, in which the results of this pilot project are disseminated and discussed among colleagues in the Modern Language Centre and Open Learning Centre.

Appendix 6
Linking Language Learning and Careers

Ulrike Bavendiek, University of Liverpool

The study

At the University of Liverpool we conducted a mini-study with 34 adult language learners from four different courses (Spanish stage 2 and 3, Italian stage 2 and French stage 2) on our Continuing Education Languages Programme. We used the LNTO/CiLT version of the ELP (for Adult and Vocational Language Learners). Due to problems regarding the supply of the ELPs, we were only able to start the study in November 2003, eight weeks into the language courses. It was therefore not possible to train CE tutors in the use of the ELP and record their experiences, as originally envisaged.

Instead, the study focused on learners’ experiences with and feedback on the ELP. 

After a brief introduction into the aims and objectives of both the project and the ELP in class, 34 students agreed to participate in the study and received a Portfolio.  In January 2004 I sent out a questionnaire combining both the questions suggested by the Subject Centre and questions I had developed myself. I collected 13 questionnaires from the group. The response rate is 38.2%. All answers and comments were collected in the attached questionnaire.

Selected results

Question: “How useful did you find the ELP?”
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On a Likert scale from 1 (not successful) to 5 (very successful), five students chose 3. However, two students extended the scale to 0.

The positive comments regard 

a) the clarity and structure of the ELP

b) the support it provides for identifying progress

c) useful ideas and 

d) the assistance it could provide for non-specialist employers.

The negative comments could be classified under three main themes:

a) no relevance (since many CE students are retired and/or in secure positions at work)

b) too complicated, too complex, too much paper

c) it places a barrier to learning and ignores or negates the fun and enthusiasm of learning

To the question: “Would you use the ELP to show a potential employer what language skills you have?” two students answered “yes”, seven students answered “no”, one student answered “yes, if I were cynical” and three students answered “don’t know”.
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Positive comments regard

a) possible help for students in demonstrating specific language skills

b) assistence for potential employers to assess specific language skills

Negative comments regard

a) subjectivity and self-delusion

b) not user-friendly (too complex etc)

One student noted that the ELP is “too long + complicated – too much too read + to fill in. At interviews I quite often had the impression that some interviewers had not even read my CV; such people would certainly not study a document like this.”

Discussion

The results show that aspects of the ELP are perceived as very beneficial for many learners. Negative feedback mainly regard the complexity of the entire “ELP pack”. A division of the ELP into at least two smaller folders, according to aims and objectives, might solve this problem and add to the clarity. It seems to me that the investigated ELP is too confusing and complex because there is no differentiation between the aim of learner development and the aim of self-promotion/recording of language skills for future employers. Although both aims overlap, they at times also interfere with each other. In addition, the use of both English and French only adds to the amount of paper without being of any use for learners of languages other than French in an English speaking context. Ideally, there would be a different version of the ELP for each target language. I would therefore like to suggest developing an electronic version of the ELP, which would allow tutors and learners only to download the elements they want to use and in the target language.

Appendix 6a
European Language Portfolio: Questionnaire Results

34 questionnaires were distributed, 13 returned 

response rate: 38.2% 
1. What is/are your native language/s?

English   (7)

English/Italian   (1)

Finnish   (1)

German   (2)

Portuguese   (1)

Spanish   (1)

2. Which other language/s have you learned/tried to learn so far? Please also state the main context in which you learned the language/s, e.g. school, adult/evening courses, in the language community (abroad or in the UK), self-study etc.

	· French & German  (High School)   Hebrew & Italian (adult courses)

	· French  (school, adult education, in France)

	· English (language community) Swedish (school), German (school), Latin (University), Irish Gaelic (University), French (adult courses)

	· Italian, French (adult evening courses)

	· French, Spanish, English (School abroad, University)

	· Latin (at school) French (at school) New Testament Greek (at university) 

	· French, German, Latin (at school) Italian (adult course (current))

	· English (school/language community) French (school, voluntary course), Italian (self-study), Mod Greek (evening course), Latin + Greek (classical school), Hebrew (university short course)

	· Italian (adult education class)

	· Latin, Greek, French (School, University), Italian, Spanish, Russian, Arabic (evening courses), Hebrew, German (evening courses)

	· French (School), English (self-study, adult courses), Swedish (work)

	· French/Latin at School, Greek/Turkish (self-study + evening class), Italian (evening class)

	· French, Italian (University), Spanish (evening class), Greek (friends)


3. How useful did you find the ELP?
(Use a rating from 1-5 (1 = not successful - 5 = very successful)

	Score


	No of students

	1
	1

	2
	1

	3
	5

	4
	1

	5
	1


Other answers

	· 0 

	· Not much

	· It was interesting trying to determine “levels” but I’m not sure it was “useful”!

	· 0 + unsuccessful


4. What did you like/not like about the portfolio?

	+++

	· Very clearly set out and explained

	· Opportunity ~ detailed levels of competence one has achieved ~ to identify progress in the relevant languages

	· [...] & well –structured framework of guidance, so often lacking in the reading of modern languages

	---

	· Too complicated to understand

	· too much paper – absolute waste of materials. The folder particularly is highly processed (chemically).

	· I didn’t find it relevant to my studying a new language

	· a) It smacks of bureaucratism and makes language – acquisition an ostensibly measurable ‘skill’ to serve employers and admissions tutors.

b) It merely pretends to be student-centred

      c) It places a barrier, as do most schedules/tables/levels in ‘education’, to                       learning.

      d) It ignores or negates what should be the FUN and ENTHUSIASM of learning. Language-learning is an organic dialectic: I don’t see this reflected in the ELP tables.

	 +/-

	· a) some useful ideas

      b) simply too much all at once

	· Complex, especially the dossier.

	· It was fine, very interesting to read but not of much use to me at this stage in my life.


Appendix 7
Val Boyle, Loughborough University
1. Aims and objectives

The aim of the project at Loughborough University was to introduce the ELP as an optional form of self-assessment for students enrolled on evening classes. Our objectives were to:

· provide information about the ELP and training to evening class tutors

· publicise the availability of the ELP, particularly to students who would ideally like some kind of accreditation, though they do not want to or cannot afford to commit to external examinations

· provide a recognisable pattern of progression, enabling our institution more easily to collaborate with other language course providers

· encourage interested students to sign up to use the ELP

· provide support for users of the ELP

· encourage the use of DIALANG as a form of objective self assessment

· assess the usefulness of the ELP from both the student and the tutor perspective

2. Learning/teaching context

With the financial support of the University, the evening class programme organised by the Language Centre has been built up over the years with the intention of offering subsidised language courses to students and staff, though we have always allowed community members to join groups, subject to availability of places, and have recently been more actively recruiting such additional students. This  year we are running courses in French, German, Spanish, Italian and Russian at Beginners, Refreshers, Improvers and Advanced levels and Japanese at the first two levels. We have approximately 470 registrations for these courses of which roughly 10% are members of staff and 10% drawn from the wider community. There has never been any formal accreditation for these courses, though in the past a small number of students opted to take IOL examinations. Classes are taught in groups of up to 26 students in 2 hour sessions over 20 weeks, roughly the first 10 weeks of each university semester. 

3. Outcomes

The quantifiable outcomes of the project to date, after the first 10 weeks of this year’s courses, are:

· training offered to all tutors of French, German, Spanish and Italian and delivered to six of the seven tutors concerned (one has been on extended sick leave and has been unable to participate)

· training notes given to tutors and available for use by any other institutions interested

· 20 students registered to use the ELP

· webpage set up specifically to help ELP users at http://www.lboro.ac.uk/departments/eu/lc_elphelp.htm
· DIALANG installed on Language Centre computers

· feedback received from all 6 tutors involved

· questionnaire returned by 2 of 20 students registered (a further 3 students responded to my request for feedback by saying that they had either not had time to use the ELP or attend classes regularly or both)

4. Evaluation of project in terms of achieving objectives

The ELP was very well received by evening class tutors and, despite my own initial misgivings the training sessions proved productive and thought-provoking. All tutors but one thought that the ELP had not created more work for them and though a couple of tutors expressed misgivings about the usefulness of ‘Can do’ statements at higher levels in particular, all were happy to continue to offer the ELP to interested students. Since those students are likely always to be in the minority, it would seem inappropriate to gear the courses towards helping students to create materials for the ELP dossier, which was what most concerned the tutor who was worried about the amount of work involved.

Most students who enrolled on evening class programmes received a leaflet about our ELP project, but because the registration period was so busy I was unable to promote it personally as much as I had  intended, particularly with international students.

The progression offered by the ELP, and more especially the Common European Framework, has certainly enabled us to offer more transparent continuity to students joining our higher level courses, having started at other institutions, notably Loughborough College.

No students to date have asked for personal advice and support in the use of the ELP from me, and it is hard to know how useful the Help page has been in the absence of student feedback, although other ELP project leaders have said they liked it and have made use of parts of it themselves. However at the AGM of the Association of University Language Centres, held in the first week in January, Gillian McLaughlin, DIALANG Project Manager, referred specifically to Loughborough University in her presentation, saying that DIALANG had had frequent ‘hits’ from Loughborough since October 2003. Either students have found the link to DIALANG from our lab by chance or they have indeed used the Help page and followed the link from there. Either way, this is encouraging.

Tutors are all happy for us to continue to offer the ELP in much the same way that we have this year.

My own feeling is that the project has been useful in highlighting the difference between those few students who want or need certificated language courses and the vast majority who simply want to develop language skills for pleasure. The latter are clearly not interested in taking on the additional challenge of self assessment using the ELP and for the former, self assessment is not necessarily what they really want. Even the most committed students did not in the end do much with the materials we provided, and though they seemed to agree that it was ‘a good idea’, they did not have the time or the inclination to pursue it further. Interestingly the two students who returned questionnaires took very different views, one stating that “the portfolio appears to be rather a bureaucratic way of learning a language”, while the other was pleased about  “the fact that it is physical proof of what you can do if you don’t study languages as your main subject”. 

5. Future plans

We are committed to supporting students who have opted to use the ELP for the rest of this academic year and currently plan to continue to offer the ELP on the same basis next year.

Appendix 8
Dalila Moreno-Crampton, Nottingham Trent University

a) Aims and objectives

To stimulate reflection1 and awareness among non-specialist modern languages students. 

To find out the role Language Learning Advisers may have in the use of the ELP

b) Learning/teaching context

University Language Programme (ULP) students at the first stages (1-3c). Students were supported by both language tutors and Language Learning Advisers.

c) Outcomes

Participation in the project was first limited to 10 students in total. Twenty students expressed interest; ten in each University campus. The group in the Clifton campus did not materialise. The group in the City campus went down to 9 students after the first session. Overall students found that participation in the project had helped them reflect on their language learning. Although most participants took the ULP course for credits, their other modules had more weight than their language learning. This shows that language learning is sometimes considered as ‘an easy option’. Language learning advisers per se played no role in the project as no participant requested an advising session or manifested having problems with their language learning.

d) Evaluation of project in terms of achieving aims and objectives  

In the introductory session participants were given several documents:

1. A contract that established their commitment to attend monthly sessions.

2. A calendar of monthly meetings. Based on students’ commitments, later on two sessions a month were arranged; one during the day time and one in the evening.

3. A set of guidelines to work on the ELP

In the December session they were given a Self-assessment checklist to consider filling in at the end of the academic year, with input from their tutors. The purpose of the meetings was to discuss participants’ experiences as well as to promote motivation and, to monitor the collection of materials. Before each session they were sent an email reminding them of the meeting. 

Participants were to use the same materials they were collecting for their ULP portfolio, which has an assessment element.  Some participants started collecting materials from the first session while others were unsure. This showed a different approach on the part of some of the tutors in not giving them deadlines for the collection of materials for the ULP. After the second meeting participants expressed their doubts about the quality of materials they were collecting for the ULP portfolio and considered that early materials, though relevant on first choice, were no longer so in terms of showing proof of their learning for the ELP.

The guidelines given suggested their starting with their biography of language learning as this would help them reflect on issues they might have not thought about before. The reason behind this suggestion was “…to draw conclusions about his or her learning process, and to make an action plan for further learning” (Tanner et al p. 26).

In December only 4 participants attended the sessions due to end of semester pressures. Later three apologised for not having attended. So far the group consists of 7 participants as two mature students have dropped off for work commitments. Some participants found it difficult to think about their past learning experiences but one of them wrote a monthly report about her experience, analysing her problems, methods of studying and ways of tackling her problems. From the start she was a highly committed and motivated participant. Participants’ comments about their experience are summarised in the quotations below. Some were expressed verbally during the sessions, some in writing in a summary I asked them to write for this report.  

“The sessions are a good opportunity for asking questions, and provide a link with the teacher and other students as well“ 

“Structuring and systemising self-studying (one of the points of ELP I believe) have brought me a lot of confidence in the results of my learning process.” “I’ve obtained a definite awareness on what I know and what I don’t know.”

“It has made me think about the way I learn a language.”

“I have had the opportunity to confront the different methods I have always used and to make my German learning more efficient.”

“As someone who enjoys languages and travelling I think the ELP is valuable as I hope to continue my learning into the future and with this I can see my progression clearly.”

“A great opportunity for me to assess my knowledge of foreign languages and to help me understand several different ways to create new skills.”

“The ELP has helped to an extent by drawing my attention to the areas of Spanish that need most attention, allowing me to take prioritised and appropriate action where it is needed most.”

“Reflecting on my experience as a language learner has helped me to rediscover the reasons for studying German.”

“It has been perhaps most useful as a forum for comparison with my experiences of learning other languages.”

“Obviously the “day-to-day” revising” method has got to be adjusted or even changed completely.”

“During these months I reflected on my learner experience, present and past and I can assume that it was incredibly important in my personal growth.”

“The only criticism is to do with me, and that is that I feel that I can't put as much into the programme as I'd like because I am in my final year and although the programme doesn't ask for a lot of time, I have to put my other modules first.”

“The reflective nature of the programme literature has made me much more aware of which methods of teaching and of learning benefit me the most.”

e) Future plans

Monthly meeting sessions will continue to take place until the end of the academic year. This decision was reached as participants found it interesting to listen to each other’s experience and as a way to support participants in the completion of their portfolio. The Deputy Head of the Department is interested to see whether the ELP:

1) would provide a useful tool for external and supplementary students

2) could contribute to PDP (personal development planning)  - the national initiative being implemented for all students in HE

3) could replace current ULP coursework assessment, or at least work in tandem with it

4) could provide new ideas for motivating students
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Appendix 8a
CONTRACT FOR EUROPEAN LANGUAGE PORTFOLIO
NAME ________________________________

CONTRACT PERIOD: Begins: __________________  Ends: ______________

1. MEetings with THE Language Learning Adviser for collection of materials

During the contract period I will meet with the Language Learning Adviser as follows:

	
	Meeting 1
	Meeting 2
	Meeting 3
	Meeting 4
	Meeting 5

	Time/Date
	
	
	
	
	


2. OVERALL GOAL FOR THE CONTRACT PERIOD:

My overall goal is: _______________________________________________

Signed: ____________________________

Appendix 8b

INSTRUCTIONS FOR STUDENTS
PASSPORT

Remember to make some photocopies first

1 Fill in the PROFILE OF LANGUAGE SKILLS (pp. 4-5) for each language, following the “Self-assessment grid” on pp. 6-7 of your Passport.

2 Fill in Summary of language learning and intercultural experiences pp. 10-11; then pp. 12-13

3 Fill in pp. 14-15 Certificates and diplomas.

BIOGRAPHY OF LANGUAGE LEARNING

1. Pages 1 & 2 “My language background” are related to INFORMAL LEARNING i.e. languages learned at home or while traveling. To fill in the section “Self-assessment on the European scale” on page 1 please refer to your Language Passport “Self-assessment grid” on pp 6-7. 
N.B.  not all the skills will be at the same level, i.e. you may be A1 in writing but A2 in reading.

2. FORMAL LEARNING – Pages 3-4. This relates to languages learned at school or work and the reasons for studying the language. There are some prompts that help you reflect on your learning experience.

3. MY PRESENT LANGUAGE LEARNING – Page 5. This section will help you think about what you would like to be able to do with the language you have chosen from the ULP.

4. MY EXISTING LEVEL OF COMPETENCE IN THE ABOVE LANGUAGE – Page 6. This will help you reflect on what you can already do with this language so that you can assess your progress.

5. WHEN I LEARN A LANGUAGE  CONTACTS WITH PEOPLE AND COUNTRIES WITH DIFFERENT CULTURES – Pages 7-9 are the most important feature of the portfolio as they will help you reflect in your overall language learning and the cultural experiences you have had.

DOSSIER

1. In this section you can file any evidence you have of your language competence. It can be a list of tasks you can perform in the foreign language, such as:

· Examples of good written language work

· Audio/video recordings

· Descriptions and results of project work

· Documents, diplomas, certificates

· Course descriptions

· Reflections on language learning progress#

· Reports from tutors

· Statements from other about your language skills

· Things you would like to keep and show others

If in doubt, do not hesitate to contact a Language Learning Adviser in any of the Language Resource Centres:

DICe building on Clarendon Street (City Site) or,

Room 091 GE Building in Clifton

Telephone numbers 848 2149 or 848 3285 (Clifton) 

E-mail:  dalila.moreno-crampton@ntu.ac.uk  or anna.nirmalendran@ntu.ac.uk 

Appendix 8c
Project Calendar

	Date
	Activity

	Sept.
	Introduction to  ULP tutors

	W/b/ 29/09/03
	Introduction to learners

	3/10/03
	Collection of slips

	W/b/ 06/10/03
	Learner training

	W/b/ 3/11/03
	Evidence collection

	W/b 01/12/03
	Evidence collection

	W/b/

12/01/04
	Evidence collection

	W/b/ 9/02/04
	Evidence collection

	W/b/ 8/03/04
	Last evidence collection


Appendix 9

Kirsten Sontgens, Centre for Language Study, University of Southampton
Aims and objectives 

This report investigates the introduction of the European Language Portfolio (ELP) in the School of Modern Languages at the University of Southampton. The project was aimed at a group of non-specialised language learners of German from Engineering, Science and Maths. The ELP was chosen in order to provide students with a portable qualification that documents their language learning beyond that of learning at university as well as providing motivation and a focus for independent learning.The projects aims to provide an insight into the kinds of Computer Assisted Language Learning (CALL) activities undertaken by students in order to assemble their portfolio and will demonstrate how CALL can make a meaningful contribution to portfolio learning. 

Learning/teaching context 

Portfolio Learning is supported by the resources of a specifically-designed BlackBoard Virtual Learning Environment (VLE) website and the use of ICT (Information and Communications’ Technologies) resources in a weekly learning session that takes place in the German resources room which is equipped with TVs, PCs, paper-based resources and an interactive Whiteboard. These resources enable students to work together in class as well as independently on portfolio tasks, may they be text-based, oral or aural. The tutor acts as a designer of activities and guide to the students in the process of ‘evidence collection’ for the portfolio that students have to compile in independent study.  
The ELP was used with a two group of students from Science, Maths and Engineering, who can take German as one of their units, one groups was at approximately GCSE entry level and the other one at A–level (B1 – A1 of the Common European Framework). Students have three language classes a week, one of which is dedicated to Portfolio Learning and takes place in the above mentioned multimedia teaching room. All three classes are linked and aim to integrate the learning and teaching of language skills as well as media and technical literacies. Portfolio Learning is thus an integral part of the learning process and not simply an add-on to regular classroom activities.
The ELP is assessed alongside other language learning skills. Students have to choose and then submit ten tasks in the five skills areas described in the Common European Framework. The format of the ELP has been adapted from the Council of Europe’s Portfolio, thus containing the standard portfolio elements of the Language Passport, the Language Biography and the Dossier. The Portfolio has been submitted in electronic format, either on a CD Rom or on the students’ personal websites. The ELP has two main functions described in the documentation of the Council of Europe (The European Language Portfolio for Vocational Language Learners (2001) as the reporting function to document language and intercultural competence and the pedagogic function which seeks to enhance student motivation, foster learner autonomy and reflection of the language learning process. 

In contrast to the standard approach in portfolio learning which uses the language Passport and Biography as the main pedagogical tools to assess and review language learning, we have made the Dossier the central learning tool for daily/weekly learning and teaching. Our approach is closer to Viljo Kohonen’s idea of giving the Dossier, and not the Learner Bibliography and Passport, the central pedagogic role in Portfolio Learning (Viljo Kohonen, Council of Europe, 2000). In this approach the dossier is the main learning tool for reflective learning and learner involvement in planning, monitoring and evaluating their learning. The tutor assumes the role of designer of learning activities that foster the above approach. 
We have thus designed learning activities with the following principles in mind:

· active learning using mulitple skills

· peer and group learning

· students creating their own materials for class use (Little & Perclova, 2001)

· maximum use of the target language (Little ‘We are all in it together’, 2000)

· reflection (planning, monitoring and evaluation).

Outcomes 

The description of the following exemplary tasks will serve as an example of how CALL activities serve to underline the above principles and make the work on compiling the Dossier the central tool in Portfolio Learning.

Audio clips & recording

Nachrichten 
Nachrichten hören und Nachrichten aufnehmen. 
Rolle: Heute sind Sie der Nachrichtensprecher/in. Machen Sie eine Nachrichtensendung von 1 Minute, geben Sie 2-3 Nachrichten aus Deutschland. Sprechen Sie langsam und deutlich. Erstellen Sie 5 Fragen zu Ihren Nachrichten. 
Per email an mich (ks5@soton.ac.uk) 

In this task, students are firstly introduced to the structure of German radio news reports which have been recorded as audio files and displayed on the Blackboard site. Students are also made aware of strategies to improve their listening for gist comprehension. They then turn into news readers themselves and have to find out about what’s going on in Germany in order to record their own news, which are send as a voicemail to the tutor and then displayed on Blackboard for other students to listen to and to provide further listening comprehension practise. Students are specifically asked to speak slowly and clearly, in order to ensure comprehension by their peers. Students then have to design questions that elicit the gist of their news, thus again focusing on the structure of radio news broadcasts and the comprehensibility of their questions.

Students are using multiple skills in this task, i.e. listening for gist, speaking production, pronunciation training, research skills, writing questions. They create an activity for their peers thus contributing to the databank of materials for further practise. Maximum exposure to and use of target language is also guaranteed. Throughout the task students need to reflect on how they are performing the task to the maximum benefit of their peers. In return, feedback on the designed tasks is being provided by how succesful other students are in answering the questions they have designed. A specifically designed evaluation sheet provides further feedback on all aspects of the task. This approach encourages ownership, enhances motivation and provides opportunities for independent learning. Class discussions of completed tasks further support the evaluation of ongoing learning. 
CALL plays a vital role in task completion, as the use of BlackBoard ensures that all listening materials are easily accessible and that students can view and complete tasks created by themselves. Audio clips and voicemails provide a simple, but efficient way of completing this task. The display facilities of the interactive whiteboard provide ample opportunities in class for further class discussion,  reflection and follow-up activities.

Further successful CALL activities have been designed using  BlackBoard’s discussion list feature. 

In this task students are asked  to take part in short discussions, e.g. describing week-end activities or the benefits and problems of living in a shared house. These activities are characterised by a two-phased approach, adapted from Gilly Salmon’s model (Gilly Salmon, E-tivities, 2002), wherby students have to compose two messages described as action and reaction. The action phase initiates the discussion, in the reaction phase students have to react to what their peers have written, thus ensuring active learning and maximum interaction between writers. To provide further feedback to students on the comprehensibility of their messages, selected contributions from the discussion list will be projected onto the Interactive Whiteboard and used as a means to initiate a question and answer session or discussion in class. To focus on form contributions can be printed off and analysed by students in groups or pairs.  The discussion list thus provides opportunities to construct meaning together, to reflect on communication as well as form and provides motivation through authentic and successful communication.

Evaluation of project in terms of achieving aims and objectives 

The author belives that  the described CALL learning activities (using BlackBoard & a whiteboard) are examples of the kind of tasks that can help make the Dossier the kind of dynamic learning tool for reflective learning as described above. In this way students are directly involved in planning, monitoring and evaluating their learning through directed language learning activities. Reflection takes place immediately and is closely connected to actual learning tasks and thus makes setting of further learning goals and recording of learning outcomes in the Passport and Biography easier. 

At the point of writing every student in the post A-level group and 10/12 in the GCSE group have completed their portfolio successfully. 17 students submitted their work on CD-Rom, one used his personal website.  Language tasks have generally been completed to a high or very high standard, with work having been carefully corrected and amended. This is supported by the above average marks reveived for the portfolio. I like to conclude from these results that students seem to have enjoyed working on their portfolio and were motivated to produce their best work, as the majority of respondents (11/13) see the portfolio as a good means of accurately documenting their language learning and that it would be potentially useful for potential employers (8/13). 

The presentation and organisation of all work done has been especially good, the digital format making the recording of all skills much easier.  One student has already used his ‘electronic portfolio’ as part of an application to a German university, thus fulfilling the objective of making the portfolio a means of documenting language learning beyond current studies.

The biography and language passport have been completed by all students, but some students still have reservations about having to fill in ‘too many forms’ and pointed out a few areas where the language biography can be improved. These suggestions will be taken on board in the design of next year’s portfolio. The specifically designed reflective statement has provided a valuable insight into how students work and learn with the portfolio and how they intend to continue working with it.

The following comments are taken from the evaluation questionnaire and serve to illustrate what students thought about the portfolio:

What did you like/not like about the portfolio?

“seemed like extra work on top of what we already had to do”

“I think it’s a good idea to have something to show prospective employers if applicable. I felt that there was too much repetition though”

“the self-assessment grid was useful”

“it’s a good idea if it is widely recognised”

“liked the variation of speaking, reading, writing etc”

As the tutor I felt that students:

•had generally put a great deal of effort into their work

•had taken charge of their own learning in many ways

•in many cases had really pushed the boundaries of their language competence

•had enjoyed the electronic medium

•did enjoy collaboration but were not very willing to criticise each other’s work in class

•had not fully understood the role of the portfolio although the employability issue had not escaped them

•felt that the dossier had proved a valuable pedagogic tool and that self-access work and classroom work had worked well together 
Future plans

Work on the Portfolio will continue in semester 2. Students will take part in collaborative CALL-tasks and to log their language learning. In semester 2 they are free to choose 5 more tasks to be included in their portfolio, either to focus on strengths or weaknesses. It is envisaged that portfolio learning will continue in the next academic year.
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Appendix 10
Bob Powell, Language Centre, University of Warwick

Project plan

The Language Centre aimed to pilot the use of the ELP amongst three sets of students:
· First year students in French, in order to promote the development of good language learning strategies and key skills as well as providing a passport tool at the beginning of a degree course which can be completed through the years of degree. 

· Non-specialist undergraduates studying in the Centre (French, German, Spanish and Russian) 

· Business clients 

Project Findings
Setting up
· Difficult to persuade teaching colleagues to get involved.  They needed lots of explanation and 
especially answers to key questions of time commitment.

· Not easy therefore to introduce at the beginning of a teaching programme.

· Perceived by some as an unnecessary distraction.

· Perceived by some as a ‘remedial’ tool.

· Difficult to persuade learners to take part.  Only 8 completed from 45 planned!  

Possible explanations for this negative effect
There is quite a lot of activity already taking place e.g. independent study diaries, language learning skills development, assessment through portfolios, especially among business learners.

Reactions to use
N.B. Those learners who eventually engaged with portfolio were:
· already strongly committed to language learning or interested in language teaching and especially assessment of learning;
· generally well-organised;

· used to keeping good records of independent learning.

· All thought it to be ‘useful’ or ‘very useful’, irrespective of language or level

· All will continue to record their learning and log their progress, using some new ideas generated 
through the ELP

· Found it very helpful in helping the setting of general targets 

· Most found it a daunting document to work through (short time-span of project?)

· Perceived as a ‘confidence-building exercise’ for learners at the lower levels

· Some found it really difficult to commit themselves to a particular level in a skill and to measure their 
proficiency in ‘content-free’ terms

· It raises awareness of the language learning process – ‘throws the whole thing into question – just 
how do I learn my languages?’

· Not easy to use with Chinese! 

End-note

Involvement in this project has supported a bid for a grant from the Teaching Development Fund of the University (£3010 awarded from January 2004) to develop more extensive use of portfolios [in anticipation of personal development files?] across a range of language learners.  Outcomes to include:

· Report on survey of students’ perceived needs in the first year of language learning in HE.

· Production of ‘specialist’ language skills modules leading to student portfolios (not necessarily linked to assessment). 

· A Guide for Language Lecturers, Tutors, Teaching Assistants.
Appendix 11

Student Evaluation Questionnaire

European Language Portfolio

Dear Student,

Thank you for taking a moment to complete the quick questionnaire below. Your comments will feed anonymously into an overall evaluation of 10 ELP projects that ran in 10 different universities.

Martina Wilson

Project Evaluator.


1a. Which language are you learning, using the European Language Portfolio?

1b. Taking the average across all four skills (listening, speaking, reading and writing), which level of competence do you judge yourself currently?

A1(
A2(

B1(

B2(

C1(

C2(
2. How useful did you find ELP? 

	Very useful
	useful
	neither
	of little use
	waste of time

	(
	(
	(
	(
	(


3. What did you like/not like about the portfolio?

4. Are you aware of having developed any language skills/learning strategies as a result of working with the ELP? Which?

5. Will you continue to log your language learning?


Yes (
No (


6. Will you voluntarily use the ELP in the future ?

a. YES (

b. NO
(

c. Don’t know (
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