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If I may begin with my semanticist’s hat on: The word ‘and’ in my title is deliciously vague; compare with e.g. ‘for’. This is because I think that translation programmes and the market (which again is a rather ambiguous term) are mutually affecting and affected in complex ways on numerous parameters via many factors, a state of affairs that does not lend itself to neat summarization in precise terms. 

I can only discuss a few aspects of these complexities in the time available, and I have selected the following:

1. Lay perceptions of the subject and its profession

2. Employers and students as “market forces”

3. Academics’ understandings of where, when and what a translation programme should be (partial, since academics are many and time is limited)
4. A dilemma arising from all the above
5. Possible ways of coping

Let me leap without further ado into 

1. Lay perceptions of the subject and its profession

The market for any university programme of study is undoubtedly influenced by the view that a population generally has of the subject and the profession or professions it is likely to lead its students into, if any.

I think that in the UK the translation profession is unfortunately still somewhat poorly recognized and regarded, even after its moment of fame (or maybe infamy, actually) in The Archers a few years ago. Among the UK population as a whole, Archers fans or not, I think that translation is either viewed as a very mysterious and basically impossible affair, or it is overlooked except when it goes badly wrong, in which case we are all very happy to enjoy the traditional howlers about ladies not having babies in the bar, and so on. 
This means that it is not a subject of study or a profession that many young people and their parents might immediately think of – especially not since it is not a subject that has traditionally been taught at undergraduate levels in the UK. 
No doubt, this lack of awareness is greater in the UK than in most of the rest of the world, and it is probably related to the low value placed on multilingualism here. One of the effects on translation programmes, at least in my experience, is that they are largely populated, both at the student end and at the teacher end, by foreigners like myself and most of my students, that is, by non-native speakers of English. There are numerous advantages of having a multilingual student body, and there are implications for teaching which I have written about in Malmkjær (2004: 6-7). For example:

· If such students spend time abroad as part of their studies, they are often able to concentrate as much on academic input as on the foreign language and culture, which will often be native to them. 

· Non-native students living in the UK often have very high English language skills, so that the question of directionality of translation, which I’ll return to, is less of an issue than it may otherwise be.

· Joint classes on text analysis and translation, as well as joint translation classes, offer extremely interesting opportunities for cross-linguistic comparisons and cross cultural comparative text and genre analysis.

There are also consequences for the market itself and for its users, though, namely that if the situation does not change, then translation services within the UK will become something “Brewed in the UK” by Danes, Chinese, French, Greeks and so on, so to speak, or perhaps even imported from abroad like cars. I don’t myself have a problem with this in principle, but it ought to worry those people who believe that translation should only be into the mother tongue, because a moment’s thought will show that very soon there will be a severe shortage of people trained and educated to perform this service for English. Believers in the into-mother-tongue-only creed ought to hope, therefore, that languages return to vogue in UK schools and universities quite soon.

The reasons the directionality question does not worry me is that (a) on the theoretical level, I do not believe in the ‘always into the native language’ creed, so long as the translator is well educated; and (b) on a more practical level, large numbers of non-English native speaking students who want to translate between English and their other languages come to the UK to study, partly for immersion reasons, partly because we use some fairly helpful approaches, as they see it, partly because our classes are still much smaller than classes are in many other countries (which is why it is possible for us to use fairly helpful approaches like making students write essays which we comment on, being available to talk to them, having classroom discussions, bringing in seminar speakers from outside our own institutions, letting students comment on each other’s work and so on and so forth), and partly because they live here anyway. So I think that translation courses will continue to be popular in the UK. Whether they will ever become very popular among native English speaking students, I do not know.

2. Employers and students as “market forces”
Another powerful set of influences on the market for an academic subject, at least a potentially applied one, is the view of it held by its prospective customers, who are the students, and by the prospective customers for those students, who are their potential employers. 

Obviously, students will not usually apply to such a programme if they do not believe it will equip them for the profession; and employers will not employ the graduates of such a programme if they do not think that the graduates will come to them well equipped. 

So prospective students and their prospective employers can exert significant market force on programme contents and implicitly also on the levels at which they are pitched – two factors which clearly interact with each other as well. Sometimes, these forces can be at odds with the perceived academic view of where, when and what a translation programme should be. So let us take a look at what academics might say about this and at whether it can be reconciled with (a) other market forces and (b) academia itself.
3. Academics’ understandings of where, when and what a translation programme should be (partial, see above)
A good read on some of the issues involved is Bernardini (2004). 

As far as programme content is concerned, Bernardini argues against a trend that she perceives among some translation teachers to try to replicate professional situations in teaching. She believes this practice to have arisen because of pressure from the job market where prospective employers have seen university courses as being ‘too rigid, detached from the real world, academic and unprofessionalising’ (2004: 23). I know for a fact that this view exists, because I have personally heard it said by directors of highly successful translation companies that they prefer people with a background in industry combined with good language skills to people who have a qualification in translation; or that university translation programmes are a waste of time because they consist of nothing but the kind of language teaching that does a budding translator more harm than good. I have even heard it claimed that you need hardly be able to translate at all in a contemporary translation company, since everything is done electronically, and is multilingually, simultaneously group authored. What we need, according to this last view, are people skilled in hypertext creation and in the use of global communication and localisation software etc. etc.

No doubt there is some truth and reason in all of this, but I think it is partial truth and reason only; and that, even if just purely pragmatically, the profession can probably not afford to sit back and expect sufficient numbers of knowledgeable foreign language speaking persons, experienced in industry, manufacture, commerce, law, science, technology, medicine and so on, to tire of their often lucrative careers and decide to take up professional translation. After all, the market for translation is growing rather fast, especially for certain language such as Chinese and Arabic, where the desirable pre-pensioners are also in fact least likely to be found: Not many westerners have significant, long-term experience of working in the Chinese economy because that economy is even newer than the open door policy that has helped it grow. 

I also think that no matter how great the need for and usefulness of electronic translation tools of many and varied types, there will remain a number of translation tasks for which they are not suited. Besides, even with their use, there is a strong need for their user to be highly proficient in translating and all that goes with it.

And there are a number of advantages of translation being an academic discipline, and being increasingly visible in the academy (even though we do not yet have a subject group or a bench marking statement of our own):

Generally, it ought to help raise the image of the profession: If translation is something you study at university, it must be a real profession like medicine, teaching, accountancy and law. This must be good for both employers and students, and also for languages in the UK. It may gradually cause the level of interest in languages at schools to rise from the rock bottom it seems to be quite close to reaching just at the moment. You do need at least two languages to translate and once a person wakes up to the fact that a job in translating is actually a perfectly respectable pathway to a professional career, the prospect of such a job would give people with an interest in and talent for languages a good reason to pursue them.

So what should a translation programme consist of?

Here, Bernardini argues that translators should be educated, not only trained (the distinction being drawn along the lines of Widdowson (1984 and 2000); the long-toothed ones among us will marvel at the parallels that can be seen between debates being had in translation pedagogy now and those that were had in applied linguistics a while ago).

An educated translator will have acquired (Bernardini 2004: 20-21): 

· Awareness, for instance of language as ‘a network of connected choices, which are influenced by the culture they express, which in their turn they influence’, and, I would add, of the complexities of translation.

· Reflectiveness: ‘the capacity to practice, store and use more or less specific strategies and procedures involved in translation’ achieved through e.g. dual text analysis, reading and writing, and perhaps also through practice at project management and group work. Reflectiveness should also include, in my view, an ability to reflect in an informed, thinking way on an object – here usually a textual object – in other words to adopt an attitude to it named by Scruton (1974, Ch 10) ‘the aesthetic attitude’, ‘a capacity for enjoyment … of an object for its own sake’ (Scruton 1974: 143). I can hardly think of a greater favour we could do to budding translators than helping them to develop such a capacity.
· Resourcefulness: The ability ‘to exploit finite resources indefinitely … to cope with new and unexpected challenges, and to acquire new resources autonomously, as the need arises’.

In other words, the focus should be ‘on capacities to be fostered rather than competencies to be gained’ -- a time consuming procedure and therefore best begun at undergraduate level. She says (Bernardini 2004: 24):

‘Once learners have gone through a solid translator education (i.e. long and demanding, both cognitively and culturally), they are ready to start their training. I think that postgraduate degrees can very well take care of this aspect, whilst pursuing further the educational aims discussed so far. But this implies that only translation graduates should have access to postgraduate translation courses and this is not the reality’ (2004: 24). 

Especially not, we might add, in the UK where the norm is for translation programmes to be one year Masters; besides, we are used to thinking of research and abstraction rather more than of practice at MA level. 
4. A dilemma
So here is a dilemma. Translation tends to be taught in the UK at a level where programmes are too short to allow for both education and training of students.
Now, I think it is possible to see that different UK translation masters programmes have responded differently to this dilemma. Some go for more education than training; some are balanced the other way. I personally think neither is right, but that the former is best, but I have no solid evidence to draw on, so I will leave it there, and turn to what could be put into an undergraduate programme, because I do think it is very curious indeed, and actually I think a reflection of the low awareness of and regard for translation in this country that I mentioned earlier, that it is believed that translation is something that can be prepared for in just one year. But I think that although an undergraduate programme in translation can obviously not be as intensive as a masters, and even if the students may not have as high language proficiency as masters students are supposed to have on entering their programmes, an undergraduate programme in translation can prepare its students well enough to enter the profession and that a very great deal can be gained by gearing the necessary language teaching and skills teaching to translation from the start. 

5. Possible ways of coping

As for the contents of an undergraduate translation programme: I have already mentioned the doubts that employers have been known to express with regard to university translation programmes, and it is also important to remember the issues of face validity for students.

Students, in my experience, are very impatient to get translating whether or not they are at undergraduate or post graduate level. The Middlesex undergraduate programme outlined below used to have relatively little translating at level one, but we have introduced more of it recently, partly as a result of pressure from students. 

To have face validity for the profession, presumably, the profession would need to be convinced that graduates in translation have followed programmes that teach them at least some of what they need to know when joining the profession; and connectivity with the profession is presumably also an important face validity factor for students.

So we need translation practice and we need input on various professional skills.

But I also think that Bernardini is right that we should educate our students more abstractly, so the programme outline that you see below is shaped by all these concerns, as well as by Middlesex University’s “common academic framework”, and by limits (e.g. on our ability to provide optional modules) imposed by student numbers. 
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At Middlesex, as in many other places, we ensure connectivity with the profession by means of a year in which students can either go into placement – and in extremis, we can even provide this placement for them--, or abroad to a translation school, or spend a semester in each. The latter is the ideal, because as well as providing experience of the profession, it enables the students to experience modes of teaching and content that differ from the Middlesex model. For example, they may be able to do some interpreting. 

We prepare the students for this year by building into the programme in years 1 and 2 visits to translation businesses and visits from them in the first year module called ‘Introduction to translation Practice’ and the second year module called ‘Quality in Translation’. In addition, the Centre for Research in Translation organizes a seminar series which invites in speakers from outside the university, some of whom are practitioners, and the undergraduates are invited to these talks. In most semesters, a small, but consistent group become regular attendees.
The programme’s aims are to
· Increase students’ awareness of the nature of translations: the history of translation; the cultural impact of translation; the texture of translation

· Heighten students’ awareness of the processes involved in translating and in the production of translations

· Provide access to contemporary theoretical approaches to translation

· Prepare students for the translation industry and related occupations and for further academic study
So we are trying to accomplish everything at undergraduate level, including the training aspects necessary for quick adaptation by the new graduates to the demands of their job. I would not be so foolish as to suggest that they leave us as tip-top, accomplished, ace translators; but I do believe that they will slot into the job a lot faster and more easily, effectively and efficiently than many a semi-retired bilingual engineer might.

Because the programme is intended to produce confident professionals, ready to begin professional life, its emphasis is as much on education as on training. To produce confident professionals, a translation programme, like any programme in any other applied discipline such as e.g. medicine, teaching and architecture, has to provide some understanding of the theories underlying the practice, and of the history of the development of both the practice and the theory that informs it. Otherwise the students cannot see why things are done the way they are currently; besides, it will boost any student’s confidence to know that theirs is an ancient practice with a long research tradition and its own theoretical concepts and notions.

The input on the sociology of translation (first aim) is there because surprisingly few people -- even those who register for an undergraduate translation degree -- are aware of how widespread translation is and how essential a part it plays and has played in intercultural communication and in the shaping of cultures.

We also offer a component on research skills, partly to prepare the students for their undergraduate dissertations, partly to enable them to research in the workplace later and partly to prepare them for further study, if they want to undertake that. 

Programme structure
The programme offers three “strands” of progression:
The Language Development Strand
The Language modules (years one and two) are intended to strengthen students’ language skills. Currently, we offer the programme as a special award for Chinese, French, German, Italian and Spanish; if these languages are the students’ native/stronger languages, they follow modules on English. It is also possible for students with exceptionally strong skills in more then two languages to replace some of their language modules with practical translation modules which enables them to work between English and two other languages.

The Practical Translation Strand
The Specialised Translation modules (year two) provide practice in the translation of a variety of text types in both language directions over the two semesters. 

Modules on Screen Translation and on Translation Tools are offered in the fourth year of study, subsequent to the students’ year abroad and/or placement in a professional setting. 

The Translation Studies Strand
Translation studies is introduced to student in the first semester, and their knowledge and understanding of the field, in both its practical and theoretical aspects, are continuously widened and deepened throughout the programme. 
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