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Lifelong learning and teacher education

29th-30th June 2006, University of Southampton

Workshop report

This two-day workshop was part of the teacher education line within TNP3 and was closely connected with the work of sub-project 3 on the role of languages in the interfaces between sectors.  It followed the July 2005 workshop on transitions and its aims were to develop proposals for research and curriculum innovation and make recommendations (through the TNP3 sub group) to European policy makers.  The recommendations will be presented at the TNP3 conference in Rennes in September 2006.  

Twenty-two experienced higher education language teachers, teacher trainers and educationalists attended the workshop, with representation from nine European countries.  The first day of the workshop focused on the role of higher education in in-service training for school teachers.  The second day concentrated on the professional development of higher education language teachers.  

The main workshop sessions were on the European policy context, the European Profile and Portfolio, the Languages Ladder, the Postgraduate Certificate in Academic Practice (PCAP), the Network of European TerTiary Level Educators (NETTLE) project, and educating higher education language teachers to do research.  The sessions included presentations, group work and plenary discussions.  This report focuses on the discussions and recommendations for future action arising from these sessions.

The role of higher education in in-service training for school teachers

The European policy context for lifelong learning and teacher education

Professor Michael Kelly, Head of the School of Humanities, University of Southampton and Director of the Higher Education Academy Subject Centre for Languages, Linguistics and Area Studies

Download: Mike Kelly’s presentation (PowerPoint, 156Kb)

Mike Kelly’s presentation addressed the following issues:
· the case for multilingualism in Europe, including EU and Council of Europe language policy

· the implications of multilingualism for language learning and teaching

· better language teacher training to respond to changing social conditions

The follow-up group discussion sessions considered the following questions:

· how does the aim of multilingualism change the agenda for in-service teacher training?

· how does higher education currently support multilingualism in in-service teacher training?

· how can higher education better support multilingualism in in-service teacher training?

· what relationships are needed between higher education and schools?

From European Profile to Portfolio in language in-service training

Professor Michael Grenfell, School of Education, University of Southampton & Rebecca Allan, Research Assistant, Higher Education Academy Subject Centre for Languages, Linguistics and Area Studies

Download: Mike Grenfell’s presentation (PowerPoint, 153Kb)
Download: Becky Allan’s presentation (PowerPoint, 64Kb)

Mike Grenfell presented the European Profile for language teacher education: a frame of reference, a compendium of good practice for language teacher education in Europe.  The Profile contains a check list of 40 items for focus and reflection, and is organised under four main headings: structure, knowledge and understanding, strategies and skills, and values.  It is a tool for teacher educators and programme planners, and is intended to be used for both initial teacher training and in-service training.  The Profile project included a number of case study visits to institutions trialling the Profile throughout Europe.  Further information about the Profile project together with the downloadable project report is available from www.lang.soton.ac.uk/profile.
Becky Allan then reported on the European Portfolio for student teachers of languages, which is a reflection tool for trainee teachers currently being developed by the European Centre for Modern Languages.  The Portfolio follows on from the Profile project and there are a number of interrelations between the two.  The Portfolio contains the following elements: a guide written for the student teacher; a personal statement written by the student teacher; a list of 120 ‘can do’ self-assessment statements; a dossier for examples of work; and a glossary.  The Portfolio is currently being piloted and will be trialled during the next academic year.    
The Languages Ladder and Asset Languages
Vicky Wright, Director of the Centre for Language Study, University of Southampton
Download: Vicky Wright’s presentation (PowerPoint, 855Kb) 

Vicky Wright presented the Languages Ladder and Asset Languages, two Government initiatives, which together form the national recognition scheme for languages in England.  The Languages Ladder is a national scale of measurement developed by the Department for Education and Skills which enables transition between different phases of education.  Asset Languages in an assessment scheme developed by Cambridge Assessment that provides accreditation in all four language skills for the six stages of the Languages Ladder.  Further information about the Languages Ladder is available from www.dfes.gov.uk/languages/DSP_languagesladder.cfm, and the Asset Languages website can be found here: www.assetlanguages.org.uk.
The role of higher education in in-service training for school teachers: presentation of case studies/materials from workshop delegates

Klára Szabó & Andrea Orosz, University of Szeged, Hungary presented the results of a World-Language Tempus CLIL project, which involved the development of three multimedia CD-ROMs in English.  The CD-ROMs are used in biology, geography and history lessons for 10-14 year olds.  Klára and Andrea presented samples of the materials, and talked about their methodological implications and their evaluation findings.
Camilla Salvi, European University Institute, Italy presented some insights into in-service training in the Italian school system and the work of the Insegnanti Italiano Lingua Seconda Associati (ILSA), a professional teacher association that runs conferences and workshops for INSET.
Download: Camilla Salvi’s presentation (PowerPoint, 87Kb)
Alessandra Corda, Leiden University, the Netherlands & Judith Janssen, University of Amsterdam presented a model for ICT professional development aimed at secondary school language teachers.  The model is being developed and trialled through the Comenius European Curricula in New Technologies and Language Teaching (ECNTLT) project (www.eurolinguaict.net).
Download: Alessandra Corda and Judith Janssen’s presentation (PowerPoint, 132Kb)
Christine Lechner & Gerlinde Egger, Pädagogische Akademie des Bundes in Tirol, Austria gave a presentation on initial and INSET language teacher education in Austria.  This included reference to a two-year, postgraduate, action research based INSET course offered to secondary school teachers by the University of Klagenfurt, and an overview of current issues in primary school language teaching. 
Download:  Christine Lechner and Gerlinde Egger’s presentation (PowerPoint, 60Kb)
Brigita Kosevski Puljic, University of Ljubljana, Slovenia presented an overview of the Partnership between Teacher Education Institutions and Schools project, funded by the European Social Fund and the Slovenian Ministry of Education and Sports.  The project aims to diminish the gap between theory and practice in initial and INSET teacher education and has developed a list of competencies for teachers of 11-18 year old students. 
Download:  Brigita Kosevski Puljic’s presentation (PowerPoint, 125Kb)
Plenary: developing recommendations for lifelong learning and teacher education
The following priorities were identified at the end of day one of the workshop:

· develop proposals for European Masters degree programmes (one for primary and one for secondary teachers)  

· raise awareness of the need for language assistants in primary schools 
· encourage action research and make teachers aware of what is happening through dissemination and awareness raising activities 
· develop partnerships between higher education teacher trainers and schools 
· develop school language policies (there are examples of good practice in this area in the Netherlands)

· start early – there are lessons to be learnt from language immersion programmes in French-speaking Canada 
· develop the interface between early language learning and universities in the area of up-skilling (primary teachers have the methodology but often lack confidence to teach languages - secondary schools can help here)

· develop the interface between 2nd language acquisition researchers and teachers through a joint pilot project - this already happens to some extent in Education departments but it is university led

· the relationship between higher and secondary education should be an equal partnership rather than paternalistic
· encourage more work to be done of the sort presented in the workshop case studies, e.g. produce more CLIL CD-ROMs and learn lessons from the processes involved in order to obtain a better understanding of obstacles and factors involved in developing cooperation
· tackle the low status of language teaching by developing Masters programmes, encouraging a stronger postgraduate and research culture, and linking university research to schools 
· enhance career recognition and improve motivation, e.g. by accrediting INSET
· ‘kite-marking’, i.e. giving a European label to teachers who meet certain criteria, as in the Sciences
· establish a European wide professional association for teachers (international organisations exist but not at a European level)
· encourage other countries to adopt the Grassroots initiatives developed in the Netherlands (www.grassroots.nl) – a small investment can produce significant results
· develop ICT professional development Masters courses at European level
Professional development of higher education language teachers
Postgraduate Certificate in Academic Practice

Dr Haydn Mathias, Director of the Centre for Learning and Teaching, University of Southampton
Download: Haydn Mathias’s presentation (PowerPoint, 84Kb)
Haydn Mathias presented an overview of the Postgraduate Certificate in Academic Practice (PCAP) at the University of Southampton, including some of the experiences and issues that have been encountered in developing the programme.  PCAP is an accredited, initial training programme for new lecturers and is an obligatory component of probationary development at most research-led universities in the UK.  At Southampton, the programme is work-based and is designed to encourage reflective practice.  The programme content is delivered via a series of cross-disciplinary workshops.
Network of European TerTiary Level Educators (NETTLE) project
Roger Ottewill, Research Assistant, Centre for Learning and Teaching, University of Southampton
Roger Ottewill’s presentation addressed three main issues:

· What is NETTLE? It is a three-year Thematic Network project aimed at developing European-wide academic frameworks to help new and existing lecturers to develop and update their skills in a rapidly changing environment
· Why is NETTLE needed? The student learning experience is fundamental: students have a right to be taught well so the people teaching them must have appropriate skills and competences

· How does NETTLE operate? By gathering information about the situation in the countries represented in NETTLE.  The project has four thematic groups, each looking at a different strand. 
NETTLE has only scratched the surface so far but has found that differences far outweigh similarities. They are now looking at how needs across international boundaries might be met, e.g. by blended learning, and they are developing a continuation strategy.  Workshop delegates agreed that there should be closer cooperation between NETTLE and TNP3. For further information about the NETTLE project see www.nettle.soton.ac.uk:8082.  
Introducing social science research methods to teachers of modern languages in higher education
John Canning, Academic Coordinator for Area Studies & Angela Gallagher-Brett, Academic Coordinator for Languages and Related Studies, Higher Education Academy Subject Centre for Languages, Linguistics and Area Studies

Download: John Canning and Angela Gallagher-Brett’s presentation (PowerPoint, 498Kb)

John Canning and Angela Gallagher-Brett gave a presentation on the research methods workshops they have developed for higher education language teachers.  They outlined the background and context to the workshops, the details of the workshop programme and the feedback given by participants.  During the following group discussion, several issues and challenges in pedagogical research in languages were identified, including:

· how to raise the motivation of learners 
· assessment methods 
· standardisation and comparability 
Professional development of higher education language teachers: presentation of case studies/materials from workshop delegates

Anca Greere, Babes-Bolyai University, presented her experiences of language teaching for translation trainees in Romania, and the need for a translator/interpreter profile and portfolio to address some of the problems encountered.    
Download: Anca Greere’s presentation (PowerPoint, 51Kb) and handout (Word, 43Kb)  
Alessandra Corda, Leiden University, outlined an ongoing project (INTUIT) involving six university language centres in the Netherlands.  The project encourages higher education language teachers to reflect on the learning aims of the courses they teach and to work with the CEF, Dialang and a Dutch digital language portfolio.
Download: Alessandra Corda’s presentation (PowerPoint, 428Kb)
Judith Janssen, University of Amsterdam, the Netherlands presented the DiViDU project.  The project involves using streaming video as a professional tool for reflection for trainee teachers. For further information see http://dividu.digiuni.nl. 
Download: Judith Janssen’s presentation (PowerPoint, 2.3Mb)
Recommendations and conclusions
The following recommendations were developed during the final group discussion sessions:

	E-learning as an instrument to support language teachers’ professional development


	Rationale

Information technology (IT) has a growing impact on the life of individuals, on society as a whole and on education. According to Prensky (2001), new generations of students, born after 1990, can be qualified as ‘digital natives’, opposed to the ‘digital immigrants’. These students grew up with the Internet, digital games, mobile phones, and are comfortable in using technology to communicate, and to find and share information. While IT is increasingly used in other subjects, the use of IT and e-learning in the field of language teaching is still limited to a relatively small group of pioneers, both (1) as an instrument to improve the quality of language lessons and (2) as an instrument for self-improvement as a practitioner. As far as (1) is concerned, e-learning has become crucial to increase students’ motivation, to support differentiation (e.g. offering different content and individualized learning paths) and to offer more and more appropriate feedback and guidance to students. As far as (2) is concerned, IT facilitates sharing of experiences and reflection on experiences. Moreover, e-learning allows for more extensive guidance, e.g. through digital portfolios language teacher trainees can more easily obtain feedback from trainers, mentors and peers.

At the moment, HE institutions in different European countries are experimenting or planning to experiment with e-learning in language teaching, to enhance the quality of lessons and to support continuous professional development. Pilot projects involve HE language teachers, language teacher trainers and trainees, and language teachers in secondary and primary schools. There is a growing need to disseminate the results of experiments and experiences, so that institutions that are about to start with the implementation of e-learning can take advantage of work done elsewhere and reflection on this issue, which substantially affects teacher mobility. 


	Recommendation
Networks, projects and activities should be carried out at European level aimed at stimulating dissemination of and reflection on the use of e-learning as an instrument to improve the quality of language lessons and to support the continuous professional development of language teachers in all sectors of education. The focus should not be on developing IT skills but on developing professional teaching skills through IT. 


	Addressee

European Commission



	Introducing social science research methods to HE language teachers to allow them to undertake research relevant to their work, and training HE language teachers in integrating education research-derived outcomes in classroom practice


	Rationale
Acquiring research skills will enhance teachers’ self-esteem and in turn it will improve the outcomes of their teaching. Through their research, teachers will be able to better justify their pedagogic choices.  Such research training should continue throughout teachers’ professional development.  Involvement in research by teachers raises the status of their profession, i.e. others will recognise and appreciate the contribution of language teaching.



	Recommendation
· closer cooperation between HE specialists and foreign language teachers, through contact in seminars, workshops and completion of joint pedagogic research projects relevant to improving teachers’ competencies in :

· creating and encouraging the learning environment

· recognising learners’ individual needs and ways to go about improving their performance
· participation in pedagogic research projects should be recognised through an accreditation system. Such accreditation should have an impact on the professional development of teachers.
· setting up a network of researchers in language pedagogy to share and disseminate the results of the research projects
· finding appropriate financial backing for carrying out research



	Addressees
· European Commission

· national agencies (ministries for Education)

· language academies

· Council of Europe

· national universities



	Encouraging convergence in continuous professional development for language teachers in Europe


	Rationale

Currently, CPD provision in Europe is marked by varied practice in terms of frequency, duration, content, structure, accreditation, outcome, and impact within and across the member states.  


	Recommendation
In the light of developments in a) language learning and teaching and b) the dynamic nature of language itself, it is recommended that member states seek to converge on a structural framework for CPD for language teachers.  The convergence should occur on the level of frequency, duration and accreditation.  It is recommended that CPD should involve practitioners in reflective practice and a sustainable impact should be evident.


	Addressees
All bodies responsible for providing CPD



	European Certificate in Academic Practice (EuroCAP)


	Rationale

· students are entitled to good learning experiences, so teachers should be competent and able to serve as role models with respect to collaborative learning and reflective practice

· increased mobility in European higher education (not restricted to language teachers but also including teachers of other subjects)

· intercultural exchanges

· qualification recognised across Europe


	Recommendation

Framework:

· European network coverage
· modules should be valid for all of Europe

· modules should be implemented individually in different countries but will fall within an agreed framework, shared across Europe

· European mentoring system should be set up to validate and promote the role and status of the mentor (in future trans-European mentoring could develop)
· it is also hoped to include use of ICT tools to enable sharing of ideas/practice and peer-assessment of teaching

Format: 

2-phase programme. Each phase has 2 modules (30 ECTS each). The first phase ends with a certificate. On completion of the second phase a master’s diploma is awarded.

Contents of modules:

· based on reflexive practice/self-evaluation

· portfolio assessment

· awareness raising of different teaching and learner support practices throughout Europe to enable teacher mobility and intercultural exchanges


	Addressee

The EuroCAP is viewed as a project of professional development in higher education teaching, possibly interlinked with NETTLE. As it covers both vocational training and curricular development, it might be suited as a LEONARDO project.



	Short-term mobility for future language teachers


	Rationale
The ERASMUS programme offers very good opportunities for learning experiences. There is a need for short-term mobility programmes focussing on specific thematic areas of learning and specific school experiences. At present this can be achieved within the COMENIUS 2.2 framework, which means that there is an imbalance between the paperwork involved and the number of students thus enabled to take part in mobility programmes. Short-term mobility programmes and partnerships between institutions are discontinued after the end of the funded period of a project.


	Recommendation
Institutions should be able to develop focussed short-term mobility programmes and short-term mobility partnerships within a simple framework. Successful programmes should be allowed to be continued and developed.


	Addressee
European Commission



	Fostering early foreign language learning through continuing education (in-service training) for teachers of young learners (Master’s programme)


	Rationale
The EU Action Plan 2004–2006 (COM (2003) 449: Promoting Language Learning and Linguistic Diversity) states:

“It is a priority for Member States to ensure that language learning in kindergarten and primary school is effective, for it is here that key attitudes towards other languages and cultures are formed, and the foundations for later language learning are laid. […] The advantages of the early learning of languages - which include better skills in one’s mother tongue - only accrue where teachers are trained specifically to teach languages to very young children.” (> Actions I.1.1 to I.1.5) 

This is confirmed in 2005 (COM(05) 596: A New Framework Strategy for Multilingualism).

There is an enormous shortage of adequately-qualified language teachers for pre-primary and primary education across the EU. Surveys show that because of this there is often a big discrepancy between declared policies (even national curricula) and their implementation. 

As foreign language teaching for this age-group is relatively new in most member states the majority of teachers for primary schools and kindergartens are not yet educated as language teachers. Without significant additional in-service education it would take decades to ensure qualified language teaching for all children. Especially in member states with generalist education for primary teachers (each primary teacher is also the foreign language teacher) this shortage needs to be addressed and sustainable solutions found to ensure efficient language learning for all children.
The skills and personal resources required to teach languages for young learners are considerable. These teachers, more than others, are called upon to exemplify the European values of openness to others, tolerance of differences, and willingness to communicate. There is a European added value.

They need a sound special education with the key competence 

· to motivate children to acquire other languages 

· to raise cultural awareness 

· to teach young learners effectively and playfully 

These teachers should especially 

· have pedagogical skills and know primary methods

· be able to use different techniques and methods, especially CLIL methods in which pupils learn a subject through the medium of a foreign language and the target language is used for daily routines. This approach provides greater opportunities within the school curriculum for exposure to foreign languages. 

· understand how languages are acquired and know about implicit language learning
· be able to speak the target language (at least B2 (EFR) at the beginning of the programme) 

· be able to speak “motherese” (caretaker language: extensive language input made comprehensible by rephrasing and repeating, body language, mime and gesture, voice, illustrations) 

· have lived or studied in a country whose language they teach. It is important that they have all had adequate experience of using the target language and understanding its associated culture. 
· They should have regular opportunities to update their training. 



	Recommendation
Master’s programme - curriculum development and Europe wide dissemination

An EU Master’s programme on early foreign language teaching and learning could be developed by successful practitioners (teachers), researchers and teacher educators from different member states to bring together the various competencies. Teacher training institutions could co-operate to introduce and implement this programme. 
On the other hand the results of research and the evidence of good practice and successful innovation could be disseminated to people all over Europe who can make use of them and who could then be multipliers in their schools or areas.

Since most teachers would pursue this degree on part-time basis, e-learning and distance learning as well as training in the classroom with the help of peers and mentors could be used as significant methods of instruction and learning. 

To visualise the huge language acquisition potential of children examples of successful practice could be compiled, recorded and disseminated to parents as well as policy makers and school authorities who bear the primary responsibility for implementing early language learning in the light of local circumstances and policies. 

Mobility programmes could be organised to exchange kindergarten and primary teachers between Member States and thus get first hand CLIL experience. Such teachers could teach in their mother tongue as a foreign language or in another language. 
The European Union’s role in this field is not to replace action by Member States, but to support and complement it. Its mission is to help them develop quality education through cooperation and exchange. Language teachers have a crucial role to play in building a multilingual Europe, there is a European added value.



	Addressees
It addresses kindergarten and primary school teachers with pedagogical skills, but also language teachers with language skills as well as practitioners and teachers in schools.

It addresses policy makers on the EU level to recommend the programme and, on the national level, decision makers to support such programmes and integrate them into the respective legal framework. 

It addresses successful practitioners (teachers) to develop the curriculum etc., 
the higher education and language community to offer the programme, 
schools and kindergartens to accept, support and implement the programme. 
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