	[image: image1.jpg]a0

The

Higher
Education
Academy




	

	
	Internationalization of the Curriculum and Support for International Students


	Title of Case Study:
	Supporting the Experience of International Postgraduate Students in the Humanities and Social Sciences


	Institution and initiating department/faculty:

	Newcastle University, Faculty of Humanities and Social Sciences


	Departments/faculties in which initiative implemented:

	Newcastle University, Faculty of Humanities and Social Sciences


	Key Contact:
	
	Others involved:

	Name:
	Sue Robson
	
	Name:
	Yvonne Turner

	Address: Centre for Learning and Teaching, School of Education, Communication and Language Sciences
	
	Tel:
	0191 222 8575

	Joseph Cowen House
St Thomas Street

Newcastle University 

Newcastle upon Tyne

NE1 7RU


	
	Email:
	Yvonne.Turner@ncl.ac.uk

	
	
	
	

	
	
	Name:
	

	
	
	Tel:
	

	
	
	Email
	

	
	
	
	

	
	
	Name
	

	
	
	Tel:
	

	Tel:
	0191 2228717
	
	Email
	

	Email:
	Sue.Robson@ncl.ac.uk
	
	
	


	Abstract

	This case study reports on an initiative in a faculty of humanities and social sciences.  Two International Teaching Fellows were appointed to increase the profile of internationalization within the faculty; to work with academic, academic support staff and postgraduate students; to provide support for learning and teaching development, and to assist the faculty to identify and implement strategic and practical actions to enhance the student learning experience. Internal and regional internationalisation networks were established for colleagues, and an Induction and Graduate Skills Programme was designed to provide academic and social support for international students throughout the academic year.   Submitted: July 2006



	Background – contextual issues giving rise to the initiative



	The case study university had adopted a predominantly commercial, revenue-generating approach to internationalisation. While the academic community recognised the inevitability and potential benefits of the business argument, many were intellectually distanced from the market-driven approach to internationalisation. The Faculty of Humanities and Social Sciences responded proactively to the institutional agenda to internationalise, considering the implications for the academic community, including curriculum, cultural and skill changes to ensure a high quality experience for students. The faculty was keen to avoid a symbolic approach to internationalisation (Bartell, 2003), and to develop across all its communities a broader conceptualisation of sustainable internationalisation.  It seemed clear that a dialogic approach to engage the academic community, to establish shared values and understandings, and to support culturally sensitive curriculum development, modes of delivery and participation was essential  (Robson and Turner, in press).  
A series of opportunities were created for academic and academic support staff and students to reflect on their conceptions of internationalisation and its impact on their work and study and to identify strategic and practical actions which would enhance the internationalisation of the faculty. These suggestions informed a range of initiatives to support the ongoing process of internationalisation.


	Description of activity or initiative

	The aims of the fellowship were to support the faculty to:
· foster an international culture

· build supportive communities (for staff and students)

· internationalise the curriculum 

· value diverse languages and cultures

· build international research capacity.

The range of activities has included:

· a series of discussions with heads of schools, directors of postgraduate studies, degree programme directors and key administrators to review the impact of internationalisation on workloads, teaching and learning strategies, programme development, and student support arrangements; 

· a review of relevant literature is ongoing, and resources for colleagues involved in managing, teaching, supervising and supporting international students are being collated;
· a series of focus groups with postgraduate students to tap their experiences of Newcastle as an ‘international learning environment’;
· an online search of the provision at other UK universities to identify examples of effective support mechanisms for international students;
· further meetings with key people within the faculty and central university services (including Professional Development Advisors, Director of Student Welfare, International Officers and the Chaplaincy) to design and plan professional development opportunities for staff related to internationalisation, in collaboration with the Staff Development Unit; 

· an Induction Conference and Graduate Skills Programme to provide academic skills and social learning activities for international postgraduate students, supported by a web-based community; 

· an internal and a regional network have been established to promote discussion and sharing of evidence-informed practice and to explore the potential for collaborative research and staff development activities with respect to internationalisation.



	Evaluative comments



	Policies and Practices

Strategies to embed internationalisation in the review of faculty policies and practices (such as personal development planning, new module and programme approval, student module evaluations, school level audits and subject reviews, and faculty and institutional audits), have been operationalised. This ensures that there are frameworks which prompt the academy to consider the extent to which its activities can claim to be internationalised and to participate in genuine discussion and involvement in determining the dimensions of internationalisation. We regard this as a necessary prerequisite for successful engagement.  
Networks and Communities

Further opportunities for engagement in reflection and discussion about the processes of internationalisation have been welcomed by many academics. This is regarded as particularly important given the personal and professional accommodations required by colleagues to achieve an ethnorelative orientation in their academic lives (Bennell et al, 1993), essential to the cultural shift in the institution as a whole. Internal and regional collaborative networks and communities have been established. Two distinct areas of interest have emerged from network meetings: institutional improvement through sharing and benchmarking of evidence-informed practices and a research focus with seminars and dissemination of current research findings, and collaboration for future research.
The fellowship approach
The fellowship has enabled us to create a degree of separation from institutional agendas and hierarchies and to adopt an essentially dialogic approach. We have been able to engage a range of communities in discussion about pedagogical issues, professional identities, personal and shared theories of learning, tacit understandings and beliefs, or what has been termed ‘personal practical knowledge’ (Errington, 2004).  The process of reflection and discussion has enabled colleagues to address negative conceptions that may have impacted on the quality of the student experience (Johnson and Inoue, 2003; Ho et al, 2001) and assisted students to understand the implicit assumptions and expectations of postgraduate study in this particular context. These discussions have helped to foster reciprocal learning and a more positive cultural climate (Williams, 2005).

The Graduate Skills Programme

Preliminary evaluation of the Graduate Skills Programme has been very positive.

The challenge for the programme was to develop ways in which international student identities were affirmed, their cultural attributes were valued, and cultural differences were bridged (Zepke and Leach, 2005; Walker, 2001). 
The programme offered regular sessions throughout the academic year, with workshops to develop ICT and research skills, and drop-in sessions to address any questions or concerns raised by students. Regular inputs on aspects of academic study were valued, for example: preparing for the first assignment; preparing for oral presentations; setting up study groups; independent study, learning styles and approaches; managing relationships with personal tutors/supervisors. 

Student feedback indicated that they considered the programme to be comprehensive, with only one suggestion made for an addition to the programme. Students commented on the value of academic counselling from tutors who had lived and worked abroad and understood the stages of adjustment they were experiencing. The regular meetings provided opportunities to diffuse anxieties at key points in the programme of study and assisted students to understand the academic conventions and the language used to provide feedback e.g. what is meant by  'a solid piece of work.' The opportunities to meet people from other disciplines, to chat, debrief and relax with people who ‘understand you as an international student’ were also valued. The face-to-face sessions were supported by an online community for those who were unable to attend in person or were uncomfortable with the informal and interactive format of the sessions.


	Advice to others


	What would we have changed or done differently?

International students reported that one of the greatest challenges of postgraduate study was speaking in academic settings, particularly in oral presentations. Similar findings were reported by Adams (2004). Since confidence or self efficacy can exert a positive influence on learning (Bandura, 1997), this was a concern. 

In the Graduate Skills Programme we provided ‘expert modelling’ (by a university lecturer) of presentation skills. However Adams suggests that students’ self-efficacy is more effectively enhanced by observation of a ‘non-expert’ peer model (a fellow student) than by observation of an ‘expert’ model. It was our intention to provide students with peer models of presentation skills, and to engage more experienced international students more generally in mentoring and support of their less experienced peers. We were unsuccessful in recruiting peer models and we intend to make further efforts to engage students in peer support for oral skills in the next academic year.



	Reflection/any other comments



	Internationalisation, globalisation or inclusion?

 “…universities are not necessarily international just because they have an international strategy” (Carroll and Ryan, 2005).  Internationalisation is a contested concept, but we would suggest that it acts as a descriptor of the institutional culture, values and beliefs - ethical and ideological - that are deeply felt by its communities and underpin curriculum design and delivery and teacher-student relationships.   Providing opportunities for colleagues and students to participate in genuine discussion and to be involved in determining the scope, penetration and content of an ‘internationalisation’ agenda seems essential to long term engagement and improvement and the development of a more inclusive culture.  
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